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This study describes a survey administered to the entire master's degree seeking
population at the School of Information and Library Science (SILS) at the University of
North Carolina at Chapel Hill.  Participants were asked questions designed to measure
how they gained information on SILS's programs, what factors were most influential in
their decision to attend SILS, and what factors may be helpful to recruit prospective
students.
Respondents most often gained information on SILS via media-related methods
such as SILS printed matter and Web site.  Respondents were overwhelmingly concerned
with factors that relate to SILS's programs, such as SILS's academic reputation and
respondents' employment prospects upon graduation rather than any location-related
factors. Respondents overwhelmingly perceived job placement information on recent
SILS graduates as being the most potentially helpful for student recruitment purposes,
and perceived media-related factors as more helpful than personal contact with alumni,
faculty, or present students.
Headings:
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4INTRODUCTION
What influences prospective students to study for a master's degree at the School
of Information and Library Science (SILS) at the University of North Carolina Chapel
Hill (UNC-CH)?  Previous studies of factors that influence students in their choice of
library and information science (LIS) schools by professional associations or LIS
programs at other universities in the past decade come to the conclusion that program
reputation and geographical location are most important to prospective students in their
consideration of which school to attend.  But what about SILS students specifically?
What is known about why students ultimately chose SILS? The answer is that virtually
nothing is known about how the present population of master's degree students gather
information on SILS, or what influences their decision to ultimately enroll in the 48
credit-hour SILS master's degree course.
The three principle questions investigated in this research study were:
From What Sources Do Students Obtain Information on SILS Programs?
The past 10 years has seen a monumental shift in media; the Internet and World
Wide Web have opened up unprecedented avenues for educational institutions to get the
word out to a vast audience on programs and course offerings. One college in the United
States reports that electronic inquiries for undergraduate admission-related information
has increased 700% in the last year (Geg x, 1998). Are students more apt to rely on
traditional print information (i.e., school catalog, brochures, and reference sources about
graduate programs) when they seek information on SILS, or are they turning to the Web
5and other electronic resources for program-related information? And once they have
gathered information from whatever source;
What Factors Most Influence Students to Attend SILS?
This study seeks to determine if students are more concerned with school and
program specific issues, such as school reputation and curriculum, or if geographic
location factors are more important, as indicated by previous studies (De la Peña McCook
and Moen, 1992, Heim and Moen, 1988; Meder, 1980);
How Can SILS Improve Its Recruitment of Students?
This study seeks to understand what media and personal contact-related factors
(i.e., contact from alumni, students or faculty, an informational video on "life at SILS")
may be helpful or potentially influential to students in their choice of SILS over other LIS
programs.
This study seeks to compare the SILS population to previous research findings
about LIS students, as well as make recommendations on how to enhance the recruitment
of potential SILS students based on the results found by this researcher.  By keeping
abreast of how SILS students were attracted to, learned about, and chose to attend SILS,
the School can adjust its recruitment activities and methods to fit its needs and those of
prospective students.
By understanding the factors that motivate prospective SILS students, this study
takes a customer-oriented marketing approach to LIS master's degree program choice.
This research study, then, serves as a basic market research tool to assess the target
market's (i.e., SILS students) behavior in getting information on SILS, assesses the
competition (i.e., other LIS programs students applied to), and probes student motivations
6and influential factors that ultimately lead them on a 48 credit-hour journey toward a
SILS Master of Science degree.
It is expected that this research study, while limited in scope to the master's
degree seeking population at SILS, will shed some light on what may be effective
recruitment methods for prospective SILS students, based on information gathering
behavior of present students.  This research study is one step towards understanding the
SILS target market better.  As noted by Du Mont (1988), how schools recruit "depends
on what we want our recruits to do" (p. 89). Du Mont posed the question, "the members
of our profession have to ask whether we have the courage to experiment with alternative
ways of doing what we do or are we simply going to react to what is" (p. 89). This
research study should provide basic information that allows SILS to take the
experimental or conservative approach suggested by Du Mont, depending on the needs of
SILS and its students.
The results of this study can be used in tandem with the results gleaned from
McClenney's 1989 study of the SILS population that looked at what motivates SILS
students to enter the library and information science profession.  McClenney suggested in
her research study that an evaluation of SILS's perception of the effectiveness of its
recruitment methods compared to how students perceive those same methods would be a
worthwhile avenue for further study (1989, 37). McClenney also suggested that the
results of such a study might lead to the re-evaluation of recruitment strategies, if there is
found to be a large gap between SILS's and student's perception vis a vis recruitment. The
present study will measure that gap, and if it is found to be large, make suggestions for
improvement for more effective student recruitment.
7Knowing why students enter the profession and how they ultimately choose to
attend SILS will provide the School with a plethora of information about the target
market, so that recruitment can be tailored best to the advantage of SILS and its target
market of prospective master's degree-seeking students.
8SIGNIFICANCE OF WORK
This study seeks to build a comprehensive profile of the SILS master degree
seeking population vis a vis their information gathering behavior and factors that
influenced them to attend SILS. Past studies of LIS students at other schools sought to
understand how students gathered information on those programs, and what influenced
students' decisions to attend that particular program (Dewey, 1985; M der, 1980).  These
studies have either been broad and aimed primarily at library science students, such as the
study by Heim and Moen (1988) that surveyed 3,484 library school students, or
institution-specific (Dewey, 1985; Meder, 1980).  Until now, no such study has yet been
undertaken exclusively about the SILS master's degree-seeking student population, which
includes both library and information science students.
In addition to assessing student LIS program information gathering behavior and
influences to attend SILS, the survey used in this study goes further than previous studies
by asking students which specific recruitment methods would have been useful in their
making the decision to attend SILS.  In doing that, this study takes a market-research
approach to LIS education by asking students for their input on various means that they
perceive as influencing program choice. A customer-oriented marketing strategy puts a
heavy reliance on marketing research, and a survey such as developed for this research
study is a starting point for understanding the target market (Kotler nd Andreassen,
395).
9The results of this study of the SILS population can also be compared to similar
studies conducted at other LIS programs in the past, to see how SILS students compare to
students at other schools.  This study will also add to the scant body of literature
addressing factors which influence student choice of LIS programs, all of which are
somewhat dated, having been performed in the 1980's and early 1990's. Also, the
previous studies looked at LIS students as a whole, without investigating whether or not
there are differences in information gathering behavior or influences to attend an LIS
program based on whether or not one entered the LIS program in the library science (LS)
or information science (IS) track. This study, then, also seeks to determine if "IS" and
"LS" students differ in their information gathering behavior, as well as whether or not
factors that determine their choice of an LIS program differ depending on the chosen
program track. It also seeks to determine if there are any differences in the manner in
which full-time and part time, in-state and out-of-state, male and female, and students of
various ages gather information and make their LIS program choice.
Based on students’ responses to the survey used in this research study, SILS could
formulate a recruitment strategy based on current student behavior and values that best
focuses resources on what factors influence student behavior in LIS program choice; that
is, a customer-oriented marketing approach to LIS recruitment.  Information is power;
knowing the target market and what drives its decisions will help SILS continue to attract
the best and brightest students to its programs and to the library and information science
profession.
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LITERATURE REVIEW
For the past 50 years, librarians have studied what draws individuals to the library
profession and choice of librarianship as a career.  There has been no shortage of these
studies (Hall, 1982;  Howe, 1940; Henry and Roache, 1975;  Julian, 1979; Magrill 1972;
Reagan, 1958; Reeling, 1965; Van House 1988;  and Wilson, 1938), including a study of
the SILS population conducted in 1989 (McClenney, 1989).  However, in the early
1980's a new dimension was added to studies of student perception about the choice of
librarianship as a profession when scholars began to look at student choice of
professional preparation, and what factors were leading to student choice of LIS
programs.
There is an absence of current research on student choice of LIS programs, with
most studies having been conducted in the 1980's and early 1990's. Meder (1 80)
surveyed 57 students in the School of Library Science at Emporia State University.
Meder's study showed that location, cost, accreditation, school reputation, familiarity
with parent institution, program content, public relations and publicity and the
availability of a full summer program and off campus courses influenced students in their
choice of library school. Convenient location was cited by 73.68% of survey respondents
as important in their choice of Emporia State's program, followed by cost factors at
61.41%. For Emporia State students, reputation of the school was important to only
19.30% of survey respondents, and public relations and publicity, including the school's
catalog, only important to 5.26%. Meder noted that a "sizable group of students at
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Emporia learn about the library school while they are undergraduates at the university.
[S]ome undergraduates choose to come to Emporia State University because of its library
school"  (1980, 16).
Dewey (1985) looked at what effect, if any, recruitment had on a student's choice
of library science program. Dewey surveyed 271 students at the Indiana University
School of Library and Information Science (SLIS) over a three-year (1981-1983) period.
Dewey determined that personal contact factors (alumni, students, a librarian, employer,
school administration, relative, or faculty) were of utmost importance to students.  49.4%
of students first learned of SLIS through contact with a librarian or SLIS alumni
compared to personal contact with the school (faculty, administration), of which 22.2%
of students reported. Of the non-personal contact factors, written correspondence with the
School, including receipt of its catalog accounted for how more than half (50.2%) of the
SLIS population learned about the school.
Dewey's study indicated that reputation of SLIS was the primary important factor
for 55.4% of respondents in their selection of SLIS, followed by paying in-state tuition
(36.5%), and location factors such as residing in Bloomington, Indiana, or within
commuting distance of SLIS (45.7%). Dewey concluded that "once the career decision is
made, the choice of a specific school seems to depend on: (1) reputation and; (2)
geographic proximity (with related financial implications)" (1985, 22). Dewey concluded
that librarians are the major recruiting influence for the profession, and that active contact
with librarians is as essential a recruitment technique as promotional and program
materials sent out by the schools.
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Garoogian's (1981) essay about the changing role of library schools in recruitment
and selection of students noted that traditionally, library schools have taken a very
passive role and conservative approach in the recruitment and selection of potential
professionals. Garoogian  was concerned with the fact that as found in earlier studies:
The impetus for applying to schools is solely derived from the individual,
without specific encouragement from the profession through its
schools…The schools have played a very small role in seeking and
tempting excellent candidates…The lack of any interest in this activity is
confirmed by the limited availability of literature on the subject (1981,
77).
Garoogian noted that there was an increased passivity in the selection process, but
a more assertive role in recruitment, including placing ads in newspapers, direct mailing
of brochures and course offerings, visits to college campuses, and exhibiting at
professional conferences (1981). Garoogian pointed out that schools have been most
creative in an indirect approach to recruitment, which includes placement and
curriculum-related activities. Placement activities include career advising and job
placement. Curricular activities include movement from a one year to two year MLS
program, dual degrees (i.e., MLS/MBA), and classes offered on weekends and evenings.
Malaney (1987) looked at what motivates graduate students in general to apply to
a particular graduate school, and studied how students found information about the
programs. He surveyed 1073 newly enrolled graduate students at a large Midwestern
university, and found that students predominantly received information about graduate
programs by having attended the institution as an undergraduate (23%), departmental
brochure (28%), recommendation by an undergraduate professor (25.3%), or from alumni
of the institution (16.7%). Women were more likely than men to receive information
from alumni, and men were more likely to obtain information from brochures and receive
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program recommendations from their professors. Younger students were more likely to
rely on departmental brochures, while older students were more likely to receive
information from their professors, newspapers, advertisements, and alumni.  Part-time
students were more likely to have attended the institution as an undergraduate and receive
information from alumni, while full-time students were more likely to receive
information from professors.
It is interesting to look at studies of why graduate students in all disciplines apply
to a particular institution. Malaney found that the main reason cited by 66.6% of
respondents was that they perceived their departments as having good academic
reputations (1987). The next two important reasons were financial (42%) and location of
institution (29.5%). He found that females were more concerned than males about
location, and males were slightly more concerned about departmental reputation and the
knowledge of their undergraduate faculty concerning the school. Older students were
more likely to apply because they had friends at the school or because of the location,
while younger students were more likely to apply because of departmental reputation or
financial considerations.
As library and information science programs are professional in nature, it is also
necessary to look at studies of factors that influence students in the choice of other
professional programs, such as business administration. A 1993 study of 1,499 graduate
business students from seven colleges and universities found that the fixed factors of
perceived importance in the selection of a graduate business school were academic
reputation (important to 84% of survey respondents), accredi ations (83%), proximity
(i.e., distance from home or work place to school) (70%), and the cost of tuition, books,
14
and fees (65%). Interestingly, location of the school was important to only 55% of
respondents. Also of interest was that of various marketing-related efforts, such as
catalogs, reference guides, advertisements, career day and financial aid offerings, the
marketing effort perceived as most important to respondents was the potential
marketability of the degree, chosen by 76% as important.  Catalogs and brochures, the
factors perceived as the second most important of the marketing-related factors, lagged
behind at 41% (Stanton Webb, 42).
Stanton Webb's study also found that "significant persons and related factors, in
general, did not influence students' decisions," and that the "school's reputation in the
community was the only factor students rated as important," with 54% of respondents
perceiving community reputation as important (Stanton Webb, 42). The advice of a
family or friend was perceived as important to only 44% of respondents, and alumni
advice to 27%. The study concluded that:
Marketers should not overlook the importance of marketing fixed factors
such as proximity; location; tuition, books and fees (costs); library size;
and parking. Over 50% of the students rated these factors as important to
their college choice decisions (Stanton Webb, 44).
The importance of fixed factors and convenience issues in how graduate business
students select a program is found in another study. Stolzenberg and Giarrusso (1987)
looked at information from a 1986 survey administered to master's of business students
(MBA) administered by the Graduate Management Admission Council (GMAC). For
63.7% of survey respondents, convenient school location was an important factor in
choice of school (Stolzenberg and Giarruso, 16).  Of interest, 60% of students applied
only to one school, with students in the 20-23 year old age group applying to a number of
schools (Stolzenberg and Giarruso, 17). The authors noted that they were "unprepared for
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the extent to which students seem to have based their school-choice decisions on the
convenience rather than the quality of graduate degree programs" (Stolzenberg and
Giarruso, 20).
There has been one comprehensive study specifically addressing library and
information science student program choice. In 1989, Kathleen de la Peña McCook (then
Kathleen Heim) and William E. Moen undertook the most comprehensive and recent
study specific to LIS students. Working under the auspices of the American Library
Association's Office for Library Personnel Resources, De la Peña McCook and Moen
conducted the Library and Information Science Students' Attitudes, Demographics, and
Survey, known as the LISSADA Survey.  De la Peña McCook and Moen distributed
9,400 surveys to students in 54 accredited library and information science programs, and
the 3,484 responses they received served as the most detailed and comprehensive report
yet issued on student behavior in choosing the profession, as well as school/program
selection, cross-tabulated by gender, ethnicity and enrollment status (De la Peña McCook
and Moen, 1992). The results were issued in 1989 by the American Library Association
as Occupational Entry: Library and Information Science Students' Attitudes,
Demographics, and Aspirations Survey(Heim and Moen, 1989).
In 1992, De la Peña McCook and Moen summarized the extensive data collected
in the LISSADA survey. While Occupational Entry covered numerous topics, such as
what factors influence students to enter the LIS profession, the 1992 summary looked
exclusively at LIS program selection.  De la Peña McCook and Moen looked at
differences identified in the LISSADA survey between in-state and out-of-state students,
and found that personal knowledge about the school "accounted for the single most
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important variable for in-state respondents [in selecting an LIS school] for 37.2% of
respondents, and the school's catalog was identified as most important for 37.2% of out-
of-state respondents" (De la P ñ  McCook and Moen, 1992, 214). The second greatest
influence was a librarian for in-state students (25.3%), and reference books (34.9%) for
out-of-state students. Overall, 17.7% of all students made applications to multiple
schools, but only 11.8% of in-state students applied to more than one school, compared to
49.1% of out-of-state students.  
De la Peña McCook and Moen concluded that the "importance of catalogs to out-
of-state respondents indicates that those schools hoping to diversify their student bodies
might work to develop this tool" (1992, 214).  In requesting information about schools
and programs, 68.4% of all in-state students had received only one or no catalogs before
making their decision on which school to apply to, compared to 72.9% of out-of-state
students who had received two or more catalogs (1992).
Regarding LIS school catalogs, "information in appealing dress has greater
impact," and a school must be respond as quickly as possible to inquiries about the
program, as "students are likely to be impressed by a school which cares enough about
them to respond immediately to their inquiries"  (Med r, 1980, 22). Indeed, Fisher's
(1984) assessment of library school catalogs concluded that library schools should:
Make every effort to present a positive image of themselves and the
profession to potential students…One of the first professional impressions
potential librarians receive is from the library schools they attend or think
they might attend (1984, 175).
Fisher concluded that 45% of the library schools whose catalogs he studied
provided adequate information for a prospective student to make an informed decision
about entrance and exit requirements, application for admission to the university or
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library school or both, and financial aid information. Fisher cited the University of North
Carolina at Chapel Hill as one of eleven schools that did an effective job at presenting
their programs, including supplemental information on housing, graduate life, campus
guides, or university fact sheets. (1984, 180).
In studying influential factors important to LIS students in choosing a school, De
la Peña McCook and Moen (1989) used a five-point Likert scale with response categories
ranging from "Not at All Important" to "Very Important."  They rated eleven factors, and
asked students to choose the level of importance for each factor in choosing the library
and information science they selected. The eleven factors were: cost of school; financial
assistance available or awarded; friend attend or have attended; geographical location;
openness of program to working adult, recommendations of others, reputation of faculty
members, reputation of school, size of school, type of program of curriculum, and
working at a university that has a library school (1989).
De la Peña McCook and Moen found that both full-time and part-time students
"ranked location as their overwhelming reason for selection of program," chosen by
76.7% of part-time students, and 58.9% of full-time students (1992, 215). These results
differ from Dewey's (1985) findings that indicated that school reputation may be the most
important factor to prospective LIS students.  As Malaney (1987) found, De la Peña
McCook and Moen also found that location was more important to women (70.8%) than
men (60.9%), although both ranked it as their most important reason. (1992).  De la Peña
McCook and Moen's results were also consistent with other studies of graduate students
in general that found 61% of students chose a particular graduate institution based on
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location of the school (Olson and King, 1985).  De la P ñ McCook and Moen concluded
that reputation of the school was clearly not as important as had been found by Dewey:
Location prevails as the overwhelming reason that students select a library
program…Schools with flexible schedules for working adults will do the
best job at satisfying their students. Those factors on which [schools] work
so assiduously - faculty, quality of program and curriculum - are important
to students, but they are completely eclipsed by factors relating to
convenience (1992, 222, 224).
The importance of location as an influential factor is therefore well documented
by previous studies. It is generally accepted by LIS scholars that geography tends to
dictate student selection of LIS programs, with most students citing as a major reason for
attending a specific LIS school the geographical proximity and ease of access to the LIS
program. More recently, data from Fall 1997 shows that of 51 LIS schools, 80.4% of all
students enrolled in an ALA-accredited master's degree program are in-state (or in-
province in Canada) students (Saye, 60). But location is also linked to other variables,
such as receipt of financial aid, especially for out-of-state students or students wishing to
study at a private institution. Indeed, De la Peña McCook and Moen (1988) found that
financial assistance ranked second to location with 31.5% of full-time student
respondents to the LISSADA survey (1988).
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METHODOLOGY
The Population
The population studied was restricted to the 183 students currently enrolled in
either the Master of Science degree programs in Library Science (MSLS) or Information
Science (MSIS) in the School of Information and Library Science (SILS) at the
University of North Carolina at Chapel Hill who entered SILS in either Summer Session I
or II 1997, Fall 1997, Spring 1998, Summer Session I or II 1998, Fall 1998 or Spring
1999.  This population included both male and female full-time (9 or more credit hours
during the Spring 1999 semester) or part-time (1-8 credit hours during the Spring 1999
semester) students of all ages who were either, for purposes of tuition payment, North
Carolina residents, out of state residents, or international students. Exchange and visiting
students were excluded, as were doctoral and undergraduate students and those students
studying for a Certificate of Advanced Study (CAS).
It was decided not to sample from the identified population, as the population size
was manageable for study in its entirety, and the population was easily accessible for the
purpose of administering a survey through the student's mail folders conveniently located
outside of the SILS Library.  The SILS Student Services Manager provided enrollment
lists containing names of all students enrolled in SILS during the time periods under
study. Those students on the enrollment lists had the survey [see Appendix A] and cover
letter [see Appendix B] placed in their SILS mail folder (see “Administration of Survey,"
below).
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The Instrument
A mostly forced-choice survey was considered an appropriate instrument to
ascertain the attitudes and behaviors of SILS students in investigating LIS programs, and
ultimately choosing to attend SILS, as information could be gathered anonymously, with
individuals as the unit of analysis.  Survey research is strong in reliably measuring
behaviors, due in part to the standardized format of questions (Babbie, 273). The survey
was based on several survey instruments and sources (Cox, 1996; De la Peña McCook
and Moen, 1988; Dewey, 1985; and Meder, 1980). The survey was pre-tested on a
convenience sample of SILS students who offered valuable feedback on wording and
placement of questions.
The survey was designed to measure three concepts:
1. Gauge students' information gathering procedures on SILS and its
programs, and compare results to those studies conducted by Meder,
Dewey, and De la Peña McCook and Moen;
2. Isolate specific factors that influence students to attend SILS, and
compare results to those of M der, Dewey, and De la Peña McCook and
Moen;
3. Determine the importance of various supplemental information factors
related to media and personal contact that may be helpful or potentially
influential in choice of LIS program.
The three concepts were measured against demographic variables requested from
participants. In survey Questions 1-6, participants were asked to provide basic
demographic information on themselves, including full or part-time program status, in-
state or out of state residency, age, gender, and whether the individual applied to SILS for
the library science or information science track.  The responses to these questions were
cross-tabulated with responses to the other questions in the survey, to identify what
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statistical significance, if any, existed between the demographic variables and
information gathering behavior and influences to attend SILS.
Questions 7 and 8 were designed to assess how many LIS schools participants
contacted for program-related materials, and through which methods (U.S. mail,
telephone, Web site, or other) program materials were requested. Question 8 was
designed to see if the school catalog is still the predominant method for students to get
information on schools and programs as indicated in the literature, or whether school and
program Web sites are being accessed by potential students interested in gathering
information on LIS programs.  Building on Questions 7 and 8, Question 10 was designed
to assess SILS's competition; participants are asked to list the LIS schools or programs to
which they applied, and whether or not they were offered admission.
The "heart" of the survey consisted of questions 9, 11, 12, and 13. Question 9 was
designed to assess student information gathering behavior regarding SILS's programs,
which was measured by asking study participants to choose as many of the 20 methods
through which they obtained information on the Master of Science degree programs at
SILS. The 20 factors can be grouped into four categories: 1) personal contact; 2)
familiarity; 3) non-personal contact (media); and 4) other.
Question 11 was designed to identify factors that ultimately influence students to
attend SILS. An influential factor is operationally defined as any factor that affects,
moves, or propels a student to decide to attend SILS, and is measured by asking
participants to indicate on a six-choice Likert scale ranging from "No Opinion" to
"Critically Important" how important 23 identified factors were in their making the
decision to attend SILS.  The 23 factors can be grouped into four categories: 1)
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school/program related; 2) personal contact (human); 3) geographic location; and 4)
other.  Building and expanding on Question 11, Question 12 asked participants to choose
the one most important factor from those listed in Question 11 that guided their decision
to attend SILS, and to provide a brief open-ended response stating why it was important.
This question was designed to isolate the one, single factor that was most critical in a
student's decision to attend SILS, since in Question 11, the student may have indicated
several factors as "Important" or "Critically Important."
Question 13 was a market research question designed to identify factors that may
potentially influence a student to attend SILS.  Potentially influential factors were
measured by asking participants to choose as many of the nine supplemental information-
related factors (including a write-in space for "Other") which were or would have been
helpful in making the decision whether or not to attend SILS. The nine factors include
personal contact with alumni, students, or faculty, an informational video on SILS, Web
site, guidebooks, open-house for prospective students, and job placement information on
recent graduates.  The nine factors can be grouped into three categories: 1) personal
contact; 2) media; and 3) other.
Lastly, Question 14 asked participants to choose the one most important factor
from those listed in Question 13 regarding sources of information that were or may have
been helpful in making a decision to attend SILS, and to provide a brief open-ended
response. Similar to Question 12, this question was designed to isolate the one, single
factor that is perceived by participants as being the most important marketing-related
factor in making a decision about SILS, since in Question 13, participants may have
indicated several factors having been helpful or potential helpful.
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Based on the responses given to Questions 13 and 14, recommendations are made
for effective recruitment procedures of potential SILS students, based on what
information current students would have liked to have received.
Administration of the Survey
The survey was designed to produce confidential and anonymous results.
Participant identity was not recorded, nor was the instrument coded in any way that
would provide a link to participants' identities and opinions. The survey, along with a
cover letter was placed in SILS students' mail folders in Manning Hall on January 11,
1999. As mail folders are divided by student category (master's, doctoral, visiting, CAS,
and undergraduate students), determination of student's program status was easy to
accomplish (Barnhart, 1998).  Enrollment lists of students provided by SILS were used as
a method of checking that only those students in the identified population were
administered the survey.
The timing of administration of the survey was planned for the second week of
the Spring 1999 semester, when classes have been chosen, and student life is not as hectic
as the first few days of the semester.  The students were asked to return the completed
survey to this researcher's SILS mail folder by January 25, 1999. The survey was not
designed with follow-up administration in mind (and none was undertaken), based on
another researcher's high return rate (45%) for surveys administered to the SILS master's
degree student population without a follow-up distribution (Ba nhart, 1998).
DATA ANALYSIS
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Of the 183 surveys distributed, 94 were returned, resulting in a return rate of
51.3%. Out of the 94 surveys, only one survey was rejected for unusable data. Anonymity
of the respondents was necessary to ensure candid responses, which made following up
with non-respondents impossible. Thus, the characteristics of non-respondents and the
ways in which they differ from respondents are unknown.
Data from the 93 surveys was coded and input into the Statistical Package for the
Social Sciences (SPSS) Version 8.0. Frequency distributions and two-way cross-
tabulations were performed to analyze respondent's answers to the research questions in
this study. Chi-square and independent sample t-tests were performed on the data to
identify relationships and determine statistical significance, if any, between demographic
variables (degree track, enrollment status, residency status, age, and gender) and:
1. What methods respondents used to contact LIS schools for program
information;
2. What methods respondents used to gather information on SILS's
programs;
3. How important were various factors to respondents in making the decision
to attend SILS;
4. What types of information may be helpful to respondents in making the
decision to attend SILS.
Relationships were judged significant if X2 was <.05 for the chi-square tests, and
if p<.05 for the independent sample t-tests.
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RESULTS
Demographic Characteristics of the Studied Population as a Whole
Table 1 below presents a summary of respondent's answers to Questions 1, 2, 3, 4,
5, and 6 of the survey, which were related to the demographic variables.
Table 1. General Characteristics of Survey Respondents
Demographic Characteristic No. %
Degree Track Indicated On Application
Library Science 72 77.4
Information Science 20 21.5
Don't Remember 1 1.1
Total 93 100.0
Current Enrollment Status
Full-Time 84 90.3
Part-Time 9 9.7
Total 93 100.0
Previous Location
Didn't Move From Another State to Attend SILS 47 50.5
Moved From Another State to Attend SILS 44 47.3
N/A - International Student 2 2.2
Total 93 100.0
Residency Status
North Carolina Resident 48 51.6
Out-of-State Resident 45 48.4
Total 93 100.0
Age
20-25 years 32 34.8
26-30 years 31 33.7
31-34 years 11 12.0
35-40 years 8 8.7
41-45 years 5 5.4
46-50 years 4 4.3
51-55 years 1 1.1
Total 92 100.0
Gender
Female 67 72.0
Male 26 28.0
Total 93 100.0
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Degree Track
The majority of respondents (77.4%, n=72) applied to SILS for the Library
Science degree program, with 21.5% of respondents (n=20) choosing Information
Science as their degree track.  Only one respondent (1.1%) did not recall which degree
track he/she had chosen when applying to SILS.
Current Enrollment Status
The overwhelming majority of respondents (90.3%, n=84) are full-time students,
enrolled for nine or more semester credit hours during the Spring 1999 semester.  Only
9.7% of respondents (n=9) indicated they are part-time students enrolled for one to eight
semester credit hours.
Previous Location
Respondents were asked to indicate whether or not they had moved from another
state to attend SILS.  47.3% of respondents (n=44) indicated they had moved from
another state for the purpose of attending SILS, while 50.5% (n=47) indicated that they
had not. Only 2.2% (n=2) of respondents indicated the question was not applicable to
them, as they are international students.
Residency Status
51.6%  (n=48) of respondents indicated their status as North Carolina residents
for the purposes of tuition payment when they enrolled at SILS for their first semester.
48.4% (n=45) of respondents were classified as out-of-state residents at the time of their
first semester enrollment at SILS.  While the majority are North Carolina residents, the
percentage of in-state residents is far less than the average of 80.4% of in-state residents
reported in the 1997 ALISE study (Saye, 60).
Interestingly, the responses to the "Residency Status" question differ somewhat
from the percentages in the "Moved Status" described above. This small difference in the
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responses reported by respondents might be attributed to students who moved to North
Carolina with the intention of attending SILS, but waited until in-state residency was
established after one year of living in North Carolina,  or those respondents who are
members of the United States military, and who are eligible for in-state residency status
for the purposes of tuition payment.
Those students who indicated they were classified as out-of-state residents at the
beginning of their first semester at SILS came from the following states shown in Table
2.
Table 2. State of Residence of Out-of-State Respondents Prior to Entry to SILS
(n=45)
State No. %
Virginia 9 20.0
New York 7 15.6
California 4 8.9
Maryland 3 6.7
Connecticut 2 4.4
Florida 2 4.4
Massachusetts 2 4.4
Michigan 2 4.4
Ohio 2 4.4
Alabama 1 2.2
District of Columbia 1 2.2
Georgia 1 2.2
Hawaii 1 2.2
Maine 1 2.2
Montana 1 2.2
New Hampshire 1 2.2
New Jersey 1 2.2
South Carolina 1 2.2
Washington 1 2.2
Wisconsin 1 2.2
No Answer 1 2.2
The greatest number of out-of-state respondents, accounting for 20.0% of all out-
of-state respondents, were from Virginia (n=9). Since there is a tuition reciprocity
agreement between Virginia and North Carolina for those students from Virginia who are
enrolled in the Master of Science in Library Science program at UNC-CH, and since
Virginia has no ALA-accredited LIS program, the high percentage is not surprising.
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Following Virginia, the highest number of out-of-state students came from New York
(15.6%, n=7), California (8.9%, n=4), and Maryland (6.7%, n=3).
Age
The average age of respondents was 29.4 years, with a modal age of 24.0.
Respondent's ages ranged from 21 to 52 years of age.  As depicted in Figure 1, the largest
majority of respondents fell into the 20-25 year range at 34.8%, closely followed by the
26-30 year olds at 33.7%. The number of respondents in each age category is indicated
above each bar in the chart.
Figure 1.  Age Range of Respondents
(n=92)
Those age 30 and under accounted for 68.5% (n=63) of the respondents, while 31.5%
(n=29) were age 31 or greater. For purposes of data comparison throughout this paper,
comparisons will be made using the under and over age 30 categories.
Gender
72% of respondents (n=67) to the survey were female, while 28% (n=26) were
male.
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Contact With LIS Programs
Question 7 of the survey asked respondents to indicate how many LIS programs
other than SILS they had contacted for a catalog, application, or other program
information. Respondents contacted as few as zero and as many as 12 schools, with a
mean of 2.87 schools contacted.  The mode for the number of schools contacted other
than SILS was zero, with 22.6% (n=21) contacting no schools other than SILS, followed
by 19.4% (n=18) contacting one other school.  58.1% (n=54) contacted zero to two
schools other than SILS.  Figure 2 details the breakdown on the number of schools
contacted by respondents (in bold face type above graph bars) and the corresponding
percentages.
Figure 2: Number of Schools Contacted (Other Than SILS)
(n=93)
Those who indicated their degree track as library science contacted an average of
3.16 schools, while information science students contacted on the average only 1.90
schools. It may be that there are fewer LIS programs offering a concentration or degree in
Information Science, and thus these respondents had fewer schools to contact.   Full-time
students contacted 3.01 schools on the average, while their part-time counterparts
contacted only 1.55 schools. Given that 88.9% (n=8) of part-time students are North
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Carolina residents and thus may reside within commuting distance to SILS or to North
Carolina Central University's library science program, the fact that they request
information from only 1.55 schools is reasonable.
Independent sample t-test results (p=.000) showed respondents who identified
themselves as North Carolina residents were significantly different in the number of LIS
schools contacted for program materials. North Carolina residents contacted an average
of 1.22 schools, while non-resident respondents contacted almost four times as many
schools, with an average of 4.62 schools. 87.4% (n=54) of North Carolina residents
contacted two schools or less other than SILS, while only 26.6% (n=12) of out of state
respondents contacted two schools or less; 73.4% contacted more than two schools, with
the mode being four schools, versus the mode of zero schools contacted by in-state
respondents.
Independent sample t-test results showed that respondents age 30 and under were
significantly different (p=.018) in the number of schools contacted versus respondents
age 31 and greater.  Respondents age 30 and under contacted an average of 3.33 schools,
while those age 31 and over contacted only 1.83 schools on the average.  33.3% (n=21)
of respondents age 30 and below contacted two schools or less other than SILS, versus
72.4% (n=21) of those age 31 and above. Thus, those respondents age 31 and above were
more likely to contact fewer schools for LIS program information than those age 30 and
younger.
Lastly, female respondents contacted an average of 3.04 schools, while male
respondents contacted only an average of 2.42 schools. The slightly lower percentage of
schools contacted by males night be explained by the fact that the majority of male
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respondents (65.4%, n=7) were North Carolina residents, and in-state respondents
contacted fewer schools that out-of-state respondents.
Applications to LIS Programs
Question 10 of the survey asked respondents to indicate to which LIS programs
they had applied to other than SILS, and whether or not they were admitted or denied to
those programs.  Respondents applied to an average of 1.26 schools per person, with a
median value of 1.0, and a modal value of zero.  The number of schools applied by to
respondents ranged from zero to a high of six.  80.7% applied to two schools or less:
49.5% (n=46) applied to no schools other than SILS, while 10.8% (n=10) applied to one
school, and 20.4% (n=19) to two schools.  Figure 3 details the number of schools to
which respondents applied other than SILS.
Figure 3. Number of Schools to Which Respondents Applied (Other Than SILS)
(n=93)
47 respondents applied to schools to an average of 2.49 schools other than SILS, making
a total of 117 applications to 36 LIS programs. Only five respondents were denied
admission to a school, which accounted for a 4.2% rejection rate.  Only two applications
were made to non-American Library Association accredited schools (one to Appalachian
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State University, the other to East Carolina University). The remainder of the 115
applications was made to ALA-accredited schools. The schools to which the 47
respondents applied, how many respondents applied to each school and the resulting
percentage for application to a particular school are detailed in Table 3.
Table 3. Schools to Which Respondents Applied
(n=117)
School No. %
University of Texas - Austin 12 25.5
University of Maryland 10 21.3
Drexel University 6 12.8
University of Michigan 6 12.8
University of Washington 6 12.8
University of Wisconsin - Madison 6 12.8
University of Illinois 5 10.6
Indiana University 5 10.6
North Carolina Central University 5 10.6
Syracuse University 5 10.6
University of Pittsburgh 4 8.5
University of North Carolina - Greensboro 4 8.5
University of Arizona 3 6.4
Catholic University of America 3 6.4
University of Kentucky 3 6.4
Simmons College 3 6.4
University of California - Berkeley 3 6.4
University at Albany, SUNY 2 4.3
UCLA 2 4.3
Florida State University 2 4.3
Louisiana State University 2 4.3
University of Rhode Island 2 4.3
Rutgers University 2 4.3
San Jose State University 2 4.3
University of South Carolina 2 4.3
University of South Florida 2 4.3
Appalachian State University 1 2.1
University of British Columbia 1 2.1
East Carolina University 1 2.1
Kent State University 1 2.1
University of North Texas 1 2.1
Pratt Institute 1 2.1
Queens College, CUNY 1 2.1
Southern Connecticut State University 1 2.1
St. John's University 1 2.1
University of Tennessee 1 2.1
Of the 10 schools to which respondents most often applied, seven are within a top
10 ranked position in the 1996 U.S. News and World Report's rankings of the top 25
33
Library Science master's degree programs. Table 4 lists the top schools most often
applied to by respondents, along with U.S. News and World Report's assigned rank from
the 1996 ratings (U.S. News and World Report).
Table 4.  10 Schools Other Than SILS to Which Respondents Most Often Applied
and U.S. News & World Report Rank of Schools
School No. % U.S. News Rank
University of Texas - Austin 12 25.5 9
University of Maryland 10 21.3 14
Drexel University 6 12.8 10
University of Michigan 6 12.8 2
University of Washington 6 12.8 22
University of Wisconsin - Madison 6 12.8 6
University of Illinois 5 10.6 1
Indiana University 5 10.6 6
North Carolina Central University 5 10.6 N/A*
Syracuse University 5 10.6 4
*Not ranked in top 25
Respondents who applied to schools other than SILS appear to be concerned with
the academic reputation of the LIS programs to which they applied. The data related to
Table 4 will be discussed later in this paper when comparing respondents' responses to
the survey questions dealing with importance of factors to respondents in making the
decision to attend SILS over other LIS programs.
Those respondents who indicated their degree track as Library Science applied to
1.38 schools other than SILS, versus Information Science respondents, who applied to .85
schools. This may indicate that the number of LIS programs that have a strong
concentration in Information Science is less than the number of programs geared more
toward Library Science.
Full-time respondents applied to an average of 1.34 schools other than SILS,
versus the average of .44 of their part-time peers. This is not surprising, as part-time
respondents may already have personal or professional ties or obligations to or in the
Chapel Hill area that restricts their application to other programs that are geographically
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distant. Also, 88.9% (n=8)  of part-time students are North Carolina residents, who
applied to far fewer schools than out-of-state residents respondents.
Independent sample t-test results indicate that respondents who identified
themselves as North Carolina residents were significantly different (p=.000) in the
number of schools to which they applied in comparison to out of state residents, with out-
of-state residents applying to over four times the number of schools on the average than
North Carolina residents.  Also of statistical significance (p=.000) is the number of
schools contacted versus the number of schools actually applied to other than SILS. Out-
of-state respondents contacted an average of 4.6 schools, and applied to an average of
2.4. North Carolina residents, however, contacted an average of 1.2 schools, and applied
to an average of .22 schools. Since respondents appear to be concerned with the rank or
rating of LIS programs as demonstrated in Table 4, it is no surprise that fewer North
Carolina residents look outside of the state when contacting and applying to schools, as
SILS was ranked second in the 1996 U.S. News and World Report ratings of LIS
programs, and tied for first place in the 1999 ratings (U.S. News and World Report).
Independent sample t-test results showed that respondents age 30 and under were
significantly different (p=.049) in the number of schools they applied to versus
respondents age 31 and above.  Respondents age 30 and under (n=63) applied to an
average of 1.47 schools, while those age 31 (n=29) and over applied to only .79 schools
on the average.  79.4% (n=50) of respondents age 30 and under applied to two schools or
less other than SILS, versus 82.8% (n=24) of those age 31 and over.  This may be
partially explained by the fact that the majority of those age 30 and under (57.1%, n=36)
applied to SILS as out-of-state residents, versus only 27.6% (n=8) of those age 31 and
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older; in-state respondents applied to fewer schools. This relationship is statistically
significant, with p=.013. The majority of respondents in the age 31 and over category
(72.4%, n=21) were already North Carolina residents at the time of their application to
SILS and other LIS programs, and possibly wanted to remain a North Carolina resident,
with the benefits of being eligible for the considerably less expensive tuition offered, and
the availability of SILS's highly regarded program.
Lastly, male and female respondents were similar in the number of schools
applied to, with females applying to slightly more (1.31) schools than males (1.11).
53.7% (n=36) of female respondents applied as out-of-state residents versus only 20.0%
(n=9) of male respondents. Since out-of-state respondents applied to more schools on the
average than North Carolina resident respondents,  this may help account for the fact than
females applied to a slightly greater number of schools than male respondents.
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Information Gathering Behavior: How Respondents Contacted Schools
Question 8 of the survey was designed to assess how students contacted LIS
programs (including SILS) to request an application or program materials. Respondents
were asked to choose as many of the methods they used to contact LIS programs for
application or program materials. Respondents were given the choice of "U.S. Mail,"
"Telephone," "Web Site," and the write in category of "Other." Figure 4 summarizes the
total number of times respondents indicated that they used each method to contact LIS
programs.
Figure 4. Methods Used to Request Program Materials
 (n=93)
Respondents choose to use school Web sites (n=55) over telephone, mail and
other methods of requesting materials, although the telephone was a close second (n=50).
Only 36 respondents chose U.S. mail to request application or program materials. 20
respondents chose to write in a response in the "Other" category. The write-in responses
included a visit to SILS (n=13), having a friend retrieve materials (n=3), and use of e-
mail to request program materials (n=4).  Figure 5 shows the methods used by
respondents to request program materials, and includes the breakout of the "Other"
category. After breaking out the "Other" category, it is clear that respondents most often
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chose to request program materials via the electronic methods of Web sites and e-mail,
with 59 respondents having indicated their use of those two media, as shown in Figure 5.
Figure 5. Methods Used to Request Program  Materials - Including "Other" Breakout
(n=93)
Respondents who indicated their degree track as Library Science were more likely
to have contacted LIS programs via the U.S. Mail (41.6%, n=30) than those who
indicated their degree track as Information Science (25.0%, n=5).  Library Science
respondents were also more likely to have used the telephone (56.9%, n=59) than
Information Science respondents, of whom only 40.0% (n=8) used the phone.
Information Science respondents were somewhat more likely to have used LIS program
Web sites to contact schools, with 65.0% (n=13) using that medium versus only 56.9%
(n=41) of Library Science respondents.
Full-time respondents were much more likely to have contacted LIS programs via
the U.S. Mail at 41.6% (n=35), versus only 11.1% (n=1) of respondents who indicated
their status as part-time students. Full (53.5%, n=45) and part-time (55.5%, n=5)
respondents were fairly equal in their use of the telephone as a method of contact, as in
their use of school Web sites, at 59.5% (n=50) for full-time respondents, and 55.5%
(n=5) for part-time.
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Those who indicated their residency status as out-of-state were significantly more
likely (X2=.051) to have contacted LIS programs via the U.S. Mail than in-state
respondents; 48.9% (n=22) of out-of-state respondents used that medium, versus only
29.2% (n=12) of in-state respondents. Out-of-state respondents were also more likely to
use the telephone, with 62.2% (n=12) reported having used that medium, versus 45.8%
(n=22) of in-state respondents. Again, out-of-state respondents also used LIS program
Web sites more often than North Carolina residents, with 66.6% (n=30) of out-of-state
respondents and only 52.1% (n=25) of in-state respondents using the Web.  Interestingly,
North Carolina residents were more likely to have indicated their use of another method
of contact including a visit to SILS, e-mail, or having a friend retrieve materials, with
27.1% (n=13) of residents versus 15.6% (n=7) of out-of-state respondents choosing to
use other methods of contact.
Respondents of both age categories were equally as likely to contact LIS
programs via the U.S. Mail. Those age 30 and below were slightly less likely to contact
programs via the telephone, with (49.2% (n=31) using that method versus 65.5% (n=19)
of those age 31 and above. Respondents age 30 and younger were slightly more likely to
use the Web to request program information, with 61.9% (n=39) of them using that
medium, versus 51.7% (n=15) of those 31 and above. Lastly, 27.6% (n=8) of those age
31 and over chose the write-in category of "Other" versus 19.0% (n=12) of those age 30
and below, meaning that older respondents were more likely to have obtained LIS
program materials during a visit to SILS, via e-mail, or having a friend retrieve
information.
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Female respondents were more likely to have contacted programs via the U.S.
Mail (43.2%, n=29) than their male counterparts (26.9%, n=7). Females were also more
likely to have used the telephone as a method of contact, with females reporting use the
phone 58.2% (n=39) of the time, compared to 42.3% (n=11) of male respondents. Male
respondents were slightly more likely to have used LIS program Web sites than females,
with 65.3% (n=17) of males versus 56.7% (n=38) of females having used the Web.
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Information Gathering Behavior: How Respondents Obtained Information on SILS
Question 9 of the survey was designed to ascertain what information resources
students used to obtain information on the Master of Science degree programs offered by
SILS. Participants were asked to check all of the answers that applied to them from a
choice of 19 information sources, plus a write-in category for "Other." As respondents
were free to choose as many factors that applied to how they gathered information on
SILS, the percentages represented below in Figure 10 do not add up to 100.0%.  Table 5
summarizes what methods respondents used to gather information on SILS, including the
number of times each resource was chosen by respondents, and the resulting percentage,
based on the total number of respondents.
Table 5. How Respondents Gathered Information on SILS
(n=93)
Method No. %
SILS Printed Matter 66 71.0
SILS Web Site 60 64.5
Print Reference Sources 37 39.8
Visit to SILS 35 37.6
SILS Alumni 27 29.0
SILS Administration 27 29.0
Word of Mouth 26 28.0
Friend 25 26.9
Employer/Co-Worker In Library or Information Science Setting 20 21.5
Electronic Reference Sources 20 21.5
Librarian or Information Specialist (Other than Employer/Co-W rker) 18 19.4
SILS Faculty/Dean 14 15.1
Family 9 9.7
Other 9 9.7
Professional Association 7 7.5
LIS Periodical 4 4.3
Faculty Other Than SILS 4 4.3
Undergraduate Faculty Advisor 2 2.2
Career Counselor 1 1.1
Enrolled in SILS Undergraduate Minor 0 0.0
The three methods respondents were most likely to use in obtaining information
on SILS are all media-related factors; SILS printed materials, the SILS Web site, and
print reference sources about LIS programs.  Respondents were most likely to gain
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information on SILS via the printed matter (n=66) sent out by the school to prospective
students, including the application packet, catalog, or any brochures; 71.0% indicated that
they used this method.  This is consistent with McClenney's 1989 study, which found that
63.5% of students relied upon the LIS program catalog as a primary source of
information over a brochure, friend, visit to a school, advertisement, or other method
(McClenney, 30).  The results are also consistent with Dewey's findings in her 1985
research study at Indiana University School of Library and Information Science, where
50.2% of survey respondents indicated that written correspondence with the school,
including receipt of the school's catalog was the most important factor in how students
learned about the school (Dewey, 19-20).
Closely following SILS printed matter is information gained from the SILS Web
site, which 64.5% (n=64) of respondents used to obtain program information. This is an
interesting development, as previous studies in how LIS students gather program
information were written before the advent of the Internet.   Thus, since Dewey'  research
and De la Peña McCook and Moen's 1992 summary of the 1989 LISSADA survey, the
"new" medium of the Web has moved into second place of the sources most often used
by respondents to gather information on SILS.
Print reference sources on LIS programs were used by 39.8% (n=37) of
respondents. Interestingly, given respondents' high use of the SILS Web site, only 21.5%
(n=20) used electronic reference sources about LIS programs.  This might be due to the
fact that the Web was more assessable or available to respondents than many electronic
reference products.
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The next five factors chosen by respondents most often are factors that are related
to personal contact.  37.6% (n=35) respondents chose to visit SILS as a method of
gathering information on the school.  29.0% (n=27) chose to gain information from SILS
alumni, or from the SILS administration.  28.0% (n=26) relied on word of mouth gained
from living in the Chapel Hill area. Interestingly, 26.9% (n=25) were likely to rely on
information from a friend, but only 9.7% (n=9) were likely to gain information from a
family member. 21.5% (n=20) gained information from an employer or co-worker in a
library or information science setting, and 19.4% (n=18) gained information from a
library or information specialist other than a co-worker or employee.
While respondents were likely to rely on information from SILS alumni or the
SILS administration, they were less likely to obtain information on SILS from SIL 's
faculty or Dean; only 15.1% (n=14) chose to get information in this manner.  Only 4.3%
(n=4) of respondents gained information on SILS from faculty other than SILS, and only
2.2% (n=2) received information from their undergraduate faculty advisor.  Only 1.0%
(n=1) of respondents indicated having gained information from a career counselor.
Respondents also chose to gain information from current SILS students.  9.0%
(n=9) of respondents chose the write-in category of "Other," and all nine respondents
indicated that had gained information directly from a current SILS student, either via
posting to the student electronic list, or when visiting the school.
Professional associations such as the American Library Association or the
American Society for Information Science accounted for only 7.5% (n=7) of how
respondents gained information on SILS.  Respondents were even less likely to gain
information from a LIS periodical; only 4.3% (n=4) gained information in that manner.
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Students are clearly more interested in gaining information from either media-related
sources that rank SILS against other LIS programs, or the "inside information" gained
from contacting alumni, friends, employer/co-workers, librarians or information
specialist working in their fields, or via word of mouth from an undesign ted person.
Lastly, no respondents indicated having received information about SILS from
having been enrolled in the SILS undergraduate minor.
In order to better generalize how respondents obtained information on SILS's
master degree programs, the 19 methods listed in Question 9 that respondents could
choose were grouped into the categories seen in Table 6, with the write in category of
"Other" omitted.  Multiple response frequencies for all respondents and cross-tabulations
for the individual demographic variables were performed to determine whether
respondents most often chose personal contact, familiarity, or media-related factors when
gathering information on SILS.  Discussion of the differences between each demographic
variable vis a vis the categories in Table 6 are discussed below under the individual
discussion of each variable.
Table 6. Categories of Methods Used by Respondents to Gain Information on SILS
Personal Contact Familiarity Media
· Employer/Co-Worker in Library
   or Information Science Setting
· Enrolled in SILS Undergraduate
  Minor
· Information From a Professional
  Association
· Librarian/Information Specialist
  (Not Employer/Co-Worker)
· Word of Mouth · Print Reference Sources About LIS
  Programs
· Graduate Faculty (Other than
   SILS)
· Electronic Reference Sources
  About LIS Programs
· Friend · LIS Periodical
· Family · SILS Printed Matter
· SILS Alumni · SILS Web Site
· SILS Administration
· SILS Faculty/Dean
· Career Counselor
· Undergraduate Advisor
· Visit to SILS
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Analysis of the multiple response frequencies revealed that 48.3% of respondents
chose media-related methods, closely followed by personal contact methods (45.3%).
Only 6.5% chose to get information on SILS from one of the two methods listed in the
"Familiarity" category. Thus, respondents were only slightly more likely to rely on those
sources of information listed in the "Media" category than in the "Personal Contact"
category, and rarely consulted sources in the "Familiarity" category in Table 6, as
graphically depicted in Figure 6.
Figure 6. Information Gathering Methods by Category
 (n=93)
How Respondents Gained Information on SILS: Demographic Cross-Tabulations
Question 9 was also cross-tabulated by each demographic variable and analyzed
using chi square statistics. Of the six demographic variables, degree track, residency
status and gender yielded some responses of statistical significance (X2<.05). Tables 7-11
list the top ten methods that respondents used to gain information on SILS's degree
programs, broken down by demographic variable. Any findings of statistical significance
are reported under the discussion of each variable. Because respondents could choose
more than one answer in Question 9, percentages do not add up to 100%.
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Demographic Cross-Tabulations of How Respondents Gained Information on SILS:
Degree Track
Table 7.  Top 10 Methods of Getting Information on SILS:
Degree Track
(n=92)
Library Science Respondents
(n=72)
Information Science Respondents
(n=20)
Method No. % Method No. %
SILS Printed Matter 55 76.3 SILS Web Site 14 70.0
SILS Web Site 46 63.8 SILS Printed Matter 10 50.0
Print Reference Sources 31 43.0 Visit to SILS 10 50.0
Visit to SILS 24 33.3 Friend 9 45.0
SILS Administration 19 26.3 Word of Mouth 7 35.0
SILS Alumni 19 26.3 SILS Administration 7 35.0
Word of Mouth 18 25.0 SILS Alumni 7 35.0
Electronic Reference Sources 17 23.6 Print Reference Sources 6 30.0
Librarian/Information Specialist 17 23.6 SILS Faculty/Dean 5 25.0
Friend 16 22.2 Family 4 20.0
Respondents in both the Library Science and Information Science degree tracks
chose SILS printed matter and the SILS Web site most often as methods of obtaining
information on SILS. Information Science respondents were slightly more likely to have
consulted the SILS Web site than Library Science respondents; 70.0% (n=14) of
Information Science respondents consulted the Web site, versus only 63.8% (n=46) of
Library Science respondents. An interesting difference is that while 76.3% (n=55) of
Library Science respondents reported having consulted SILS'  printed matter, only 50.0%
(n=10) of Information Science respondents did so. Library Science respondents were also
more likely to have used print reference sources (43.0%, n=31) than Information Science
respondents (30.0%, n=6).
Interestingly, Information Science respondents were more likely to rely on
information from a friend (45.0%, n=9) than those who identified themselves as having
entered SILS in the Library Science degree track, of whom only 22.2% (n=16) relied on
information from that source. 20.0% (n=4) of Information Science respondents consulted
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family members, while only 6.9% (n=5) of Library Science respondents looked to the
advice of family.  And, 26.3% (n=19) of Library Science respondents obtained
information from SILS alumni, while alumni were consulted 35.0% (n=7) of the time by
Information Science respondents. Because of the "newer" (i.e., the M.S.I.S. degree at
SILS was instituted in 1988) nature of the Information Science program and its current
unaccredited status, Information Science respondents may be seeking out alumni for
reassurance of the IS program's strength (Parks, 1).
23.6% (n=17) of Library Science respondents gained information on SILS from a
librarian or information specialist who is not an employer or co-worker, compared to only
a negligible number of Information Science respondents (5.0%, n=1). This may be due to
the definition of the library and information science professions; it may be easier to
define and thus find a "librarian," especially in academic or public library settings.  It
may not be as easy to define an "information scientist," due to the diversity of the
employment locations and settings, and thus they may be more difficult to find and ask
advice of.
Of statistical significance (X2=.018), 25.0% (n=5) of Information Science
respondents consulted SILS faculty or the Dean, while only 11.1% (n=8) of Library
Science respondents sought information from either or those sources. Again, this may be
related to the fact that Information Science as a degree track and profession has been in
existence for a shorter period of time than Library Science. Since it is a "newer"
profession, Information Science respondents may have sought the advice of faculty to
clarify the Information Science curriculum offered by SILS, and to seek information
about the professions available after graduation.
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As demonstrated in Figure 7, analysis of the cross-tabulated multiple response
frequencies of the categories of information gathering methods in Table 6 reveals that
Information Science Respondents most often relied on personal contact methods of
gathering information on SILS, followed by media, and familiarity. For Library Science
respondents, factors in the media methods category were most often chosen, followed by
contact and familiarity. Information Science respondents (53.5%) were more likely than
Library Science respondents to rely on personal contact factors, while Library Science
respondents (51.8%) were more likely than Information Science respondents (38.4%) to
rely on media factors.
Figure 7. Information Gathering Methods by Category:
Degree Track
(n=92)
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Demographic Cross-Tabulations of How Respondents Gained Information on SILS:
Enrollment Status
Table 8. Top 10 Methods of Getting Information on SILS:
Enrollment Status
(n=93)
Full-Time Respondents
(n=84)
Part-Time Respondents
(n=9)
Method No. % Method No. %
SILS Printed Matter 61 72.6 SILS Web Site 6 66.7
SILS Web Site 54 64.2 SILS Printed Matter 5 55.6
Print Reference Sources 35 41.6 Word of Mouth 5 55.6
Visit to SILS 33 39.2 SILS Alumni 5 55.6
SILS Administration 25 29.7 Employer/Co-Worker 4 44.4
Friend 23 27.3 Friend 2 22.2
SILS Alumni 22 26.5 Print Reference Sources 2 22.2
Word of Mouth 21 25.0 SILS Faculty/Dean 2 22.2
Electronic Reference Sources 19 22.6 SILS Administration 2 22.2
Librarian/Information Specialist 17 20.2 Visit to SILS 2 22.2
While both full-time and part-time respondents most often chose to consult SILS
printed matter and/or the SILS Web site to gain information on SILS's pr grams, there
are some interesting differences.  While 72.6% (n=61) of full-time respondents consulted
SILS printed matter, only 55.6% (n=5) of their part-time counterparts did so.  While the
percentage of respondents who consulted the SILS Web site was similar for both full-
time and part-time respondents, it was the number one source consulted by part-time
respondents.
Full-time respondents were much more likely to have consulted print reference
sources, with 41.6% (n=35) of them doing so versus only 22.2% (n=2) of part-time
respondents.  And while 22.6% full-time respondents consulted electronic reference
sources to gain information about SILS, only11.1% (n=1) of part-time respondents used
that resource.
Part-time respondents were much more likely to have consulted SILS alumni,
with 55.6% (n=5) of them gaining information in this manner, versus only 26.5% (n=22)
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of full-time respondents. Additionally, part-time respondents were more likely to have
relied on word of mouth information than SILS, with 55.6% (n=5) of part-time
respondents and only 25.0% (n=21) of full-time respondents relying on this informal
method of information gathering.
Finally, while 44.4% (n=4) of part-time respondents consulted an employer or co-
worker in an information science or library science setting, only 19.0% (n=16) of full-
time respondents looked to workplace colleagues as a source of information.  Full-time
respondents, however, did consult a librarian or information specialist other than an
employer or co-worker 20.2% (n=17) of the time, while only 11.1% (n=1) of part-time
respondents looked to professionals outside of the workplace. This may suggest that more
part-time respondents are already employed in a library or information science setting
than full-time respondents, and that the part-time respondents look to co-workers for
information as a matter of convenience. That full-time respondents are looking to
librarians or information specialists outside of an employment setting for information
may be suggestive that they do not have ready access to information from colleagues in
the workplace.
Figure 8 depicts the cross-tabulated multiple response frequencies of the
categories of information gathering methods in Table 6. Part-time respondents most often
relied on personal contact methods of gathering information on SILS, followed by media,
and familiarity. For full-time respondents, factors in the media methods category were
most often chosen, closely followed by contact, and lastly by familiarity. Part-time
respondents (51.2%) were slightly more likely to rely on personal contact factors than
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full-time respondents (44.6%), while full-time respondents (49.6%) relied on media
factors, versus only 36.6% of part-time respondents.
Figure 8. Information Gathering Methods by Category:
Enrollment Status
(n=93)
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Demographic Cross-Tabulations of How Respondents Gained Information on SILS:
Residency Status
Table 9. Top 10 Methods of Getting Information on SILS:
Residency Status
(n=93)
North Carolina Residents
(n=48)
Out-Of-State Residents
(n=45)
Method No. % Method No. %
SILS Printed Matter 34 70.8 SILS Printed Matter 32 71.1
SILS Web Site 31 64.6 SILS Web Site 24 64.4
Word of Mouth 23 48.0 Print Reference Sources 22 48.9
Visit to SILS 17 35.4 Visit to SILS 18 40.0
SILS Alumni 17 35.4 Electronic Reference Sources 16 35.6
Print Reference Sources 15 31.3 SILS Administration 13 28.9
SILS Administration 14 29.2 Friend 11 24.4
Friend 14 29.1 SILS Alumni 10 22.7
Employer/Co-Worker 12 25.0 Librarian/Information Specialist 9 20.0
Family Member 6 12.5 SILS Faculty/Dean 8 17.8
North Carolina and out-of-state resident respondents both chose SILS printed
matter and the SILS Web site most often as methods of obtaining information on SILS.
This is not consistent with De la Peña McCook and Moen's LISSADA findings, in which
personal knowledge of the school was the single most important variable for in-state
respondents, while the schools' catalog was the most important for out-of-state
respondents (De la Peña McCook and Moen, 214).   Indeed, word of mouth, which is
consistent with the LISSADA category of "personal knowledge of school," is the third
most chosen source of information by in-state respondents, chosen by 48.0% (n=23).
Respondents who identified themselves as North Carolina residents were
significantly different in their use of electronic reference sources and reliance on word of
mouth information. Out-of-state residents (n=16) were four times a likely to consult an
electronic reference source than a North Carolina resident (n=4), with X2=.001. North
Carolina resident respondents were almost eight times as likely to gain information via
word of mouth (n=23), versus non-residents (n=3), with X2 .000.
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Interestingly, out-of-state respondents were more likely to visit SILS (40.0%,
n=18) than North Carolina resident respondents (35.4%, n=17). But, North Carolina
residents were more likely to rely on information from SILS alumni (35.4%, n=17) than
out-of-state residents (22.7%, n=10). And while 25.0% (n=12) of North Carolina resident
respondents got information on SILS from an employer or co-worker in a library or
information science setting, that source did not rank in the top ten for out-of-state
respondents, who only consulted library or information science workplace peers in 17.8%
(n=8) of the cases.  Instead, 20.0% (n=9) of out-of-state respondents were likely to gain
information about SILS from a librarian or information specialist who is not an employer
or co-worker.
Figure 9 depicts the cross-tabulated multiple response frequencies of the
categories of information gathering methods in Table 6.
Figure 9. Information Gathering Methods by Category:
Residency Status
(n=93)
North Carolina resident respondents most often relied on personal contact
methods of gathering information on SILS, followed by media, and familiarity. For out-
of-state respondents, factors in the media methods category were most often chosen,
closely followed by contact, and lastly by familiarity. Personal contact factors were
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consulted by 46.7% of North Carolina resident respondents, followed closely by media
factors, which were consulted 42.4% of the time of in-state respondents.  Out-of-state
respondents relied more often on media factors, with 54.7% choosing those factors, with
only 43.8% consulting personal contact factors. Familiarity factors were only used
infrequently by out-of-state respondents (1.5%) versus in-state respondents (10.9%).
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Demographic Cross-Tabulations of How Respondents Gained Information on SILS:
Age
Table 10. Top 10 Methods of Getting Information on SILS:
Age
(n=92)
Age 30 and Under
(n=63)
Age 31 and Above
(n=29 )
Method No. % Method No. %
SILS Printed Matter 44 69.8 SILS Printed Matter 22 75.9
SILS Web Site 42 66.7 SILS Web Site 17 58.6
Print Reference Sources 25 39.7 SILS Alumni 13 44.8
Visit to SILS 25 39.7 Print Reference Sources 12 41.4
Friend 20 31.7 Word of Mouth 11 37.9
SILS Administration 16 25.4 SILS Administration 11 37.9
Word of Mouth 15 23.8 Visit to SILS 10 34.5
Electronic Reference Sources 15 23.8 Employer/Co-Worker 9 31.0
SILS Alumni 14 22.2 Librarian/Information Specialist 5 17.2
Librarian/Information Specialist 13 20.6 Electronic Reference Sources 5 17.2
Both SILS printed matter and its Web site were most often chosen by respondents
in both age categories, with some interesting differences. While those age 31 and above
were slightly more likely to use SILS printed matter (75.9%, n=22) than those 30 and
under (69.8%, n=44), the respondents in the older category were less likely to have used
the SILS Web site, with 58.6% (n=17) reporting having used it, versus 66.67% (n=42) of
those age 30 and younger.
Respondents age 31 and over were significantly more likely (X2=.027) to have
obtained information on SILS's programs from SILS alumni than those age 30 and under,
with 44.4% (n=13) of those 31 and older having consulted alumni, versus only 22.2%
(n=14) of those 30 and under. Those ages 31 and older were also more likely to have
consulted an employer or co-worker in a library or information science work setting.
31.0% (n=9) of respondents age 31 and older reported having sought information from an
employer or co-worker, versus only 17.5% (n=11) of those age 30 and below.  Given that
72.4% of respondents age 31 and above are residents of North Carolina, they may be
more likely to come into contact with SILS alumni than those out-of-state respondents
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from diverse regions of the country.  Respondents age 31 and above may have already
been employed in a library or information science setting at the time of their investigation
of LIS programs more often than respondents in the age 30 and younger category, given
the number of respondents age 31 and above who used that as an information source.
Younger respondents were more likely to have sought information from a friend,
with 31.7% (n=20) of respondents age 30 and younger consulting friends, versus only
17.2% (n=5) of older respondents.  Yet, older respondents were more likely to have relied
on world of mouth (37.9%, n=11) than those age 30 and under (23.8%, n=11). Again,
since so many respondents age 31 and above are North Carolina residents, the reliance on
word of mouth information is reasonable.
Figure 10 shows the cross-tabulated multiple response frequencies of the
categories of information gathering methods in Table 6.  Respondents in both age
categories most often chose media methods for gathering information on SILS, followed
by contact, and familiarity.
Figure 10. Information Gathering Methods by Category:
Age
(n=92)
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Demographic Cross-Tabulations of How Respondents Gained Information on SILS:
Gender
Table 11. Top 10 Methods of Getting Information on SILS:
Gender
(n=93)
Male
(n=26)
Female
(n=67)
Method No. % Method No. %
SILS Web Site 20 76.9 SILS Printed Matter 48 71.6
SILS Printed Matter 18 69.2 SILS Web Site 40 59.7
Employer/Co-Worker 10 38.5 Print Reference Sources 30 44.7
Word of Mouth 9 34.6 Visit to SILS 29 43.2
SILS Alumni 8 32.0 SILS Administration 21 31.3
Print Reference Sources 7 26.9 SILS Alumni 19 28.3
Friend 7 26.9 Friend 18 26.8
Visit to SILS 6 23.0 Word of Mouth 17 25.3
SILS Administration 6 23.0 Electronic Reference Sources 16 23.8
SILS Faculty/Dean 6 23.0 Librarian/Information Specialist 13 19.4
SILS printed matter and the SILS Web site were the two methods most often
consulted by both male and female respondents. Males more often gained information
about SILS from the SILS Web site than via SILS printed matter, and were more likely
than females to have used the Web; 76.9% (n=20) of males versus 59.7% (n=40) of
females consulted the SILS Web site.
Male respondents were more likely to have relied on word of mouth about SILS
(34.6%, n=9) than female respondents (25.3%, n=17). Females were more likely to have
relied on print reference sources about LIS programs, with 44.7% (n=30) of females
using them to gain information on SILS, versus only 26.9% (n=7) of males. Males were
more likely to have consulted a SILS faculty member or the Dean (23.0%, n=6) than
female respondents, who only consulted faculty or the Dean 12.0% (n=8) of the time.
Both genders were equally likely to have consulted a friend, but interestingly, males were
significantly more likely with (X2=.013) to have gleaned information from an employer
or co-worker in a library or information science setting; 38.5% (n=10) of males used this
as a method of obtaining information, versus only 15.0% (n=10) of female respondents.
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Figure 11 shows the analysis of the cross-tabulated multiple response frequencies
of the categories of information gathering methods in Table 6.  Male respondents were
slightly more likely than females to rely on personal contact method to gain information
on SILS, while females were slightly more likely than males to rely on media methods.
While familiarity methods were slightly more important for males than females, they
were negligible methods for both genders.
Figure 11. Information Gathering Methods by Category:
Gender
 (n=93)
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Making the Decision to Attend SILS: Importance of Factors
Question 11 asked respondents to rank the importance of 23 (including a write-in
category for "Other") factors in their decision to attend SILS, using a Likert-scale ranging
from 0="No Opinion" to 5="Critically Important." Figure 12 depicts the means of the
responses, rank ordered.
                        No             Not            Somewhat          Neither            Important           Critically
                          Opinion            Important         Important          Important                                  Important
                                                   Or Unimportant
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Figure 12. Rank Ordered Means of Responses to Question 11
(n=93)
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It is clear that respondents were most concerned with SILS's academic reputation
(mean=4.32), as well as the reputation of the parent organization, UNC-CH
(mean=4.07). These findings are consistent with those of Dewey's 1985 study, which
found that student respondents to a survey most often indicated that the reputation of
Indiana's School of Library and Information Science (SLIS) was the primary factor in
their selection of SLIS (Dewey, 20).  This also lends credence to the theory that students
at a top ranked school (such as SLIS or SILS) are more concerned with factors relating to
the school's reputation than with location-related factors, and that reputation is
"extremely important for nationally-based schools" (Dewey, 23).
While consistent with Dewey's findings, the findings are not consistent with those
of De la Peña McCook and Moen in the LISSADA survey, which found that location of
the LIS programs was the single most important factor in determining the selection of a
school (De la Peña McCook and Moen, 222). Nor are the findings consistent with
Meder's research, which found that convenient location was important to 73.68% of
survey respondents (Meder, 1980).  In fact, respondents in this research study ranked
location factors ranging from "Neither Important or Unimportant," to "Not Important."
If the ranked means are any indication, respondents are pragmatic and career-
oriented. The third ranked response was job placement reputation and/or potential degree
marketability of a SILS degree (mean=3.81). Somewhat of a surprise in fourth place is
the importance of computing facilities and equipment (mean=3.59), which may be
indicative of how important respondents view learning the tools of the profession in
relation to choosing to attend SILS.
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Cost of attending SILS was neither important nor unimportant to respondents
(mean=3.54), and that factor is followed closely in rank order by type of program or
curriculum (mean=3.49). Respondents seem to be willing to pay for what they perceive to
be quality education, as they simply want the most reputable program they can enroll in,
as long as the type of program or curriculum is to their liking at a reputable school.
SILS faculty reputation, recommendations of others, the opportunity to take part
in a field experience and the desire to live or stay in North Carolina were all factors
judged by respondents as neither important nor unimportant. It is interesting that while
respondents were concerned with the reputations of SILS and of UNC-CH, they were
relatively unconcerned with the reputation of SILS's faculty, which is a major component
in SILS's excellent reputation among other LIS programs.
Most of the location-related factors were judged as being only somewhat
important, in contrast to what was expected based on prior research by De la Peña
McCook and Moen, and Meder, or even in Dewey's study, where location was ranked
third. Respondents judged residing within commuting distance, desire to live in or near
Chapel Hill, needing to stay in the Triangle area due to a personal relationship and
climate as only somewhat important in their decision to attend SILS. Also judged as
somewhat important by respondents were the offering of classes during the daytime,
receipt of a financial aid offer, and size of school.
Other personal influence and location factors were judged by respondents as
being not important in their decision to attend SILS. Proximity to Research Triangle Park
and having to stay in the Triangle area due to professional obligation were clearly of little
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to no importance to respondents. Also of no importance was whether or not friends or
family are or have attended SILS.
In order to better see differences across degree track, program status, residency
status, age and gender, the "Important" and "Critically Important" categories in Question
11 were then collapsed into one category, and the percentage of respondents who
responded affirmatively in those categories was added together. Because respondents
could choose more than one factor as "Important" or "Critically Important," the numbers
and percentages do not add up to 100%.  Table 12 is a summary of the collapsed
categories for all respondents, with the numbers of respondents who indicated that a
factor was either "Important" or "Critically Important" in their decision to attend SILS.
As seen in Table 12, SILS's academic reputation is "Important " or "Critically Important"
to 91.4% of respondents, closely followed by 82.8% who thought that UNC-CH's
reputation was "Important" or "Critically Important.”
62
Table 12. Summary of Respondents Who Replied "Critically Important" or "Important"
To Question 11
(n=93)
Factor No. %
Academic Reputation of SILS 85 91.4
UNC-CH Reputation 77 82.8
Job Placement Reputation/Potential Degree Marketability 70 75.3
Computing Facilities/Equipment 67 72.1
Type of Program/Curriculum 64 68.8
Cost of Program 61 66.3
SILS Faculty Reputation 59 63.4
Recommendation of Others 54 58.1
Desire to Live/Stay in North Carolina 46 49.5
Reside Within Commuting Distance 41 44.1
Received Financial Aid Offer 39 42.0
Desire to Live In/Near Chapel Hill 37 39.8
Desire to Live In/Near Chapel Hill 37 39.8
Field Experience Offered 36 38.7
Day Classes Offered 30 32.3
Need to Stay in Triangle Area Due to Personal Relationship 29 31.2
School Size 18 19.4
Climate 17 18.3
Evening Classes Offered 14 15.1
Proximity to Research Triangle Park 13 14.0
Needed to Stay in Triangle Are Due to Professional Obligation12 12.9
Friends Attend/Have Attended 11 11.9
Other 9 9.7
Family Attends/Has Attended 1 1.1
Some generalizations can be made about which factors respondents indicated
were "Important" or "Critically Important" in making the decision to attend SILS. The 22
factors listed in Question 11 that respondents could choose from were grouped into the
following categories seen in Table 13, with the write in category of "Other" omitted.
Table 13. Categories of Factors in Making Decision to Attend SILS
SILS Program Geographical Location Personal Contact
· Cost of School/Program · Needed to Stay in Triangle Area Due
to Professional Obligation
· R commendation of Others
· Received Financial Aid Offer · Needed to Stay in Triangle Area Due
to Personal Relationship
· Friends Attend/Have Attended
· Day Classes Offered · Proximity to Research Triangle Park
· Evening Classes Offered · Reside Within Commuting Distance
· Computing Facilities/Equipment· Desire to Live/Stay in NC
· Field Experience Opportunity · Desire to Live/Stay in Chapel Hill
· Academic Reputation of SILS · Climate
· Reputation of UNC-CH
· SILS Faculty Reputation
· School Size
· Job Placement
  Reputation/Potential Degree
  Marketability
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Multiple response frequencies for all respondents and cross-tabulations for the
individual demographic variables were performed to determine whether respondents most
often chose factors related to SILS program, geographical location of SILS, or personal
contact when deciding whether or not to attend SILS.  Discussion of the differences
between each demographic variable vis a vis the categories in Table 18 are discussed
below under the individual discussion of each variable.
As graphically depicted in Figure 13, multiple response frequencies reveals that
SILS’s program-related factors were "Important" or "Critically Important" to 70.4% of
respondents, while geographical-location related factors were "Important" or "Critically
Important" to only 22.1%. Personal contact factors were of little importance to
respondents, and were chosen as "Important" or "Critically Important" by only 7.5% of
respondents.  Clearly, respondents are more closely aligned in their perception of
importance of factors with Dewey's respondents at SLIS at Indiana University than with
respondents to the LISSADA survey, or with Meder's respondents at Emporia State
University.
Figure 13. Categories of Factors Respondents Found "Critically Important" or "Important"
(n=93)
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Demographic Cross-Tabulations
The collapsed results are also presented in ranked order by demographic
variables. Chi square statistics were performed to identify any statistical significance
between each demographic variable and the factors chosen by respondents. Tables 14-18
represent the importance of factors of respondent's decision to attend SILS, cross-
tabulated by demographic variable.
Analysis by Demographic Variable:
Degree Track
Table 14. Importance of Factors:
Degree Track
(n=92)
Library Science Respondents
(n=72)
Information Science Respondents
(n=20)
Factor No. % Factor No. %
Academic Reputation of SILS 67 93.0 Type of Program or Curriculum 18 90.0
Reputation of UNC-CH 60 83.3 Academic Reputation of SILS 17 88.0
Job Placement Reputation/Potential
Degree   Marketability
55 76.4 Reputation of UNC-CH 16 80.0
Computing Facilities/Equipment 52 72.2 Job Placement Reputation/Potential
Degree Marketability
15 75.0
Cost of School/Program 51 71.7 Computing Facilities/Equipment 14 70.0
SILS Faculty Reputation 46 63.8 Reside Within Commuting Distance 12 65.0
Type of Program or Curriculum 45 62.4 SILS Faculty Reputation 12 60.0
Recommendations of Others 44 61.1 Desire to Live/Stay in North Carolina12 60.0
Desire to Live/Stay in North Carolina 33 45.7 Cost of School/Program 10 50.0
Received Financial Aid Offer 31 43.0 Recommendations of Others 10 50.0
Reside Within Commuting Distance 29 40.2 Desire to Live In/Near Chapel Hill 10 50.0
Field Experience Opportunity 27 37.4 Field Experience Opportunity 9 45.0
Desire to Live In/Near Chapel Hill 27 37.4 Needed to Stay in Triangle Area Due to
Personal Relationship
8 40.0
Day Classes Offered 26 36.1 Received Financial Aid Offer 8 40.0
Needed to Stay in Triangle Area Due to
Personal Relationship
20 27.7 Proximity to Research Triangle Park 6 30.0
School Size 15 20.8 Day Classes Offered 4 20.0
Climate 13 17.9 Needed to Stay in Triangle Area Due to
Professional Obligation
4 20.0
Evening Classes Offered 12 16.6 Climate 4 20.0
Friends Attend/Have Attended 8 11.0 Friend Attend/Have Attended 3 15.0
Other 8 11.0 School Size 3 15.0
Needed to Stay in Triangle Area Due to
Professional Obligation
7 9.7 Evening Classes Offered 2 10.0
Proximity to Research Triangle Park 7 9.7 Other 1 5.0
Family Attends/Has Attended 1 1.4 Family Attends/Has Attended 0 0.0
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Interestingly, while 93.0% (n=67) of Library Science respondents were concerned
with SILS's academic reputation, ranking it "Important" or "Critically Important," the
majority of Information Science respondents (90.0%, n=18) ranked type of program or
curriculum as the most important factor in their decision to attend SILS. This may be
because "Information Science" is a fairly new curriculum at many LIS schools, and
respondents are concerned with making sure that an LIS program contains a strong
Information Science component and presence.
The finding that 71.7% (n=51) of Library Science respondents viewed the cost of
school as "Important" or "Critically Important," versus only 50.0% (n=10) of Information
Science respondents is statistically significant, with X2=.002. Again, this may be due to
perceptions in the strength of SILS's Information Science curriculum, with Information
Science respondents being more concerned with a solid "IS" curriculum rather than the
cost of attending SILS.
There were several other statistically significant relationships identified. 27.7%
(n=20) of Library Science respondents indicated that is was "Important" or "Critically
Important" for them to stay in the Triangle area due to professional obligation versus
20.0% (n=4) of Information Science respondents, with X2=.002. Not surprisingly, 30.0%
(n=6) of Information Science respondents indicated that is was "Important" or "Critically
Important" SILS's proximity to Research Triangle Park, versus only 9.7% (n=7) of
Library Science respondents, with X2=.019. Research Triangle Park is a rapidly
expanding employment area with a national reputation, and includes such computer
industry employers as IBM and Cisco Systems. As such, Information Science
respondents may be looking to Research Triangle Park employers for field experience
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opportunities or permanent employment after graduation from SILS. Support for this
theory is that 45.0% (n=9) of Information Science respondents viewed a field experience
opportunity as "Important" or "Critically Important," versus only 37.4% (n=27) of
Library Science respondents.
Figure 14 shows multiple response frequencies of the categories in Table 13
cross-tabulated by degree track. SILS program-related factors were "Important" or
"Critically Important" to 72.0% of Library Science respondents versus 65.3% of
Information Science respondents. Location related factors were more often viewed as
"Important" or "Critically Important" to Information Science respondents. Personal
contact factors were of minimal importance to respondents in either degree track.
Figure 14. Categories of Factors Respondents Found "Critically Important" or "Important:"
Degree Track
(n=93)
0.0%
20.0%
40.0%
60.0%
80.0%
LS 72.0% 20.1% 7.8%
IS 65.3% 28.1% 6.6%
School/Program Location Personal Contact
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Analysis by Demographic Variable:
Enrollment Status
Table 15. Importance of Factors:
Enrollment Status
(n=93)
Full-Time Enrollment
(n=84)
Part-Time Enrollment
(n=9)
Factor No. % Factor %
Academic Reputation of SILS 76 90.5 Academic Reputation of SILS 9 100.0
Reputation of UNC-CH 69 82.1 Type of Program or Curriculum 9 100.0
Job Placement Reputation/Potential
Degree Marketability
63 75.0 Reputation of UNC-CH 8 88.8
Computing Facilities/Equipment 59 70.2 Computing Facilities/Equipment 8 88.8
Cost of School/Program 57 68.6 SILS Faculty Reputation 8 88.8
Type of Program or Curriculum 55 65.4 Job Placement Reputation/Potential
Degree Marketability
7 77.7
SILS Faculty Reputation 51 60.7 Recommendations of Others 6 66.6
Recommendations of Others 48 57.1 Desire to Live/Stay in North Carolina6 66.6
Desire to Live/Stay in North Carolina 40 47.6 Reside Within Commuting Distance5 55.5
Received Financial Aid Offer 37 44.0 Desire to Live In/Near Chapel Hill 5 55.5
Reside Within Commuting Distance 36 42.8 Need to Stay in Triangle Area Due to
Personal Relationship
5 55.5
Desire to Live In/Near Chapel Hill 32 38.0 Needed to Stay in Triangle Area
Due to Professional Obligation
4 44.4
Field Experience Opportunity 32 38.0 Cost of School/Program 4 44.4
Day Classes Offered 28 33.3 Evening Classes Offered 4 44.4
Need to Stay in Triangle Area Due to
Personal Relationship
24 28.5 Field Experience Opportunity 4 44.4
School Size 17 20.2 Received Financial Aid Offer 2 22.2
Climate 16 19.0 Day Classes Offered 2 22.2
Friends Attend/Have Attended 11 13.1 Proximity to Research Triangle Park2 22.2
Proximity to Research Triangle Park 11 13.1 School Size 1 11.1
Evening Classes Offered 10 11.9 Climate 1 11.1
Other 9 10.7 Family Attends/Has Attended 0 0.0
Needed to Stay in Triangle Area Due to
Professional Obligation
8 9.5 Friends Attend/Have Attended 0 0.0
Family Attends/Has Attended 1 1.2 Other 0 0.0
The majority of both full-time and part-time respondents indicated that the
academic reputation of SILS was "Important" or "Critically Important," and this factor
received the most number of responses out of all the factors.  Part-time respondents were
more concerned than full-time respondents with SILS's reputation, with 100.0% (n=9) of
part-time respondents finding it "Important" or "Critically Important," versus 90.5%
(n=76) of full-time respondents. Also, part-time respondents were more concerned with
reputation of UNC-CH, with 100.0% (n=9) viewing it as "Important" or "Critically
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Important," versus only 82.1 % (n=69) of part-time respondents. Indeed, for part-time
respondents the type of program or curriculum offered by SILS (chosen by 100.0% of
respondents, n=9), was more important than the reputation of UNC-CH, which was
chosen by 88.8% of part-time respondents (n=8).
According to De la Peña McCook and Moen, 76.6% of part-time respondents and
58.9% of full-time respondents in the LISSADA survey ranked location as their reason
for selection of an LIS program (De la Peña McCook and Moen, 215). Interestingly in
this data, no location factors were found to be among the top ranked responses to either
full-time or part-time respondents. While a desire to live/stay in North Carolina was
indicated as "Important" or "Critically Important" to 47.6% (n=40) of full-time
respondents, that factor ranks ninth behind other non-location factors, and eighth for part-
time students, with 66.6% (n=6) finding that factor "Important" or "Critically Important."
Part-time students were also more likely to have indicated that their desire to live or stay
in Chapel Hill or North Carolina were "Important" or "Critically Important" factors in
their decision to attend SILS.  55.5% (n=5) of part-time students versus only 38.0%
(n=32) of full-time students viewed living or staying in Chapel Hill as "Important" or
"Critically Important."  Both full-time and part-time respondents were much more
concerned with factors relating to SILS and UNC-CH's reputations, job placement
reputation, computing facilities, cost, type of program, and SILS faculty reputation than
any factors related to location.
68.6% (n=57) of full-time respondents indicated that cost of school was an
"Important" or "Critically Important" factor, versus 44.4% (n=4) of part-time
respondents.  Also, full-time respondents were more concerned with receiving a financial
69
aid offer, with 44.0% (n=37) of full-time respondents indicating that as an "Important" or
"Critically Important" factor, versus only 22.2% (n=2) of part-time students.
Part-time respondents were much more likely to have indicated that type of
program or curriculum was an "Important" or "Critically Important factor in their
decision to attend SILS than full-time students, with 100.0% (n=9) of part-time students
indicating it as an "Important" or "Critically Important" factor, versus only 65.4% (n=55)
of full-time students.
Part-time respondents were significantly more likely (X2=.020) to have viewed
needing to stay in the Triangle area due to professional obligation as an "Important" or
"Critically Important" factor, with 55.5% (n=5) of part-time respondents versus only
9.5% (n=8) of full-time respondents indicating it as "Important" or "Critically Important."
This may be because many part-time students were already employed in the area before
attending SILS, versus full-time respondents. Also of statistical significance (X2=.038)
was that 22.2% (n=2) of part-time students viewed SILS's proximity to Research Triangle
Park as "Important" or "Critically Important" in their decision to attend SILS over other
school, while it was "Important" or "Critically Important" for only 13.1% (n=11) of full-
time respondents. This may indicate that those part-time respondents are already
employed in some capacity within Research Triangle Park.
As seen in Figure 15, analysis of the multiple response frequencies of the
categories in Table 13 cross-tabulated by enrollment status showed that SILS program-
related factors were "Important" or "Critically Important" to 66.0% of part-time
respondents versus 41.5% of full-time respondents. Location related factors were also
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often viewed as "Important" or "Critically Important" to part-time respondents, as were
personal contact factors.
Figure 15. Categories of Factors Respondents Found "Critically Important" or "Important:"
Enrollment Status
(n=93)
Analysis by Demographic Variable:
Residency Status
Table 16. Importance of Factors:
Residency Status
(n=93)
North Carolina Residents
(n=48)
Out-Of-State Residents
(n=45)
Factor No. % Factor No. %
Academic Reputation of SILS 45 93.8 Academic Reputation of SILS 40 88.9
Reputation of UNC-CH 42 87.5 Computing Facilities/Equipment 36 80.0
Job Placement Reputation/Potential Degree
Marketability
38 79.2 Type of Program or Curriculum 35 77.8
Desire to Live/Stay in North Carolina 35 72.9 Reputation of UNC-CH 35 77.8
Reside Within Commuting Distance 33 68.8 Job Placement Reputation/Potential
Degree Marketability
32 71.1
Computing Facilities/Equipment 33 68.8 Cost of School/Program 29 65.9
Cost of School/Program 32 66.6 SILS Faculty Reputation 27 60.0
SILS Faculty Reputation 32 66.6 Received Financial Aid Offer 26 57.8
Type of Program or Curriculum 29 60.4 Recommendations of Others 25 55.6
Recommendations of Others 29 60.4 Field Experience Opportunity 18 40.0
Needed to Stay in Triangle Area Due to
Personal Relationship
24 50.0 Desire to Live In/Near Chapel Hill16 35.6
Desire to Live In/Near Chapel Hill 21 43.8 Size of School 11 24.4
Day Classes Offered 19 39.5 Desire to Live/Stay in North
Carolina
11 24.4
Field Experience Opportunity 18 37.5 Climate 11 24.4
Received Financial Aid Offer 13 27.0 Day Classes Offered 11 24.4
Needed to Stay in Triangle Area Due to
Professional Obligation
12 25.0 Reside Within Commuting
Distance
8 17.8
Evening Classes Offered 11 22.9 Other 8 17.8
Friends Attend/Have Attended 10 20.8 Proximity to Research Triangle
Park (RTP)
6 13.3
0.0%
20.0%
40.0%
60.0%
80.0%
Full-Time 41.5% 12.5% 4.5%
Part-Time 66.0% 28.0% 6.0%
School/Program Location Personal Contact
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Proximity to Research Triangle Park 7 14.6 Needed to Stay in Triangle Area
Due to Personal Relationship
5 11.0
School Size 7 14.6 Evening Classes Offered 3 6.6
Climate 6 12.5 Friends Attend/Have Attended 1 2.2
Family Attends/Has Attended 1 2.1 Family Attends/Has Attended 0 0.0
Other 1 2.1 Needed to Stay in Triangle Area
Due to Professional Obligation
0 0.0
The majority of North Carolina resident respondents and out-of-state respondents
indicated that the academic reputation of SILS was "Important" or "Critically Important,"
and this factor received the most number of responses out of all the factors.  North
Carolina residents were slightly more concerned with SILS's academic reputation than
out-of-state respondents, with 93.8% (n=45) indicating it as "Important" or "Critically
Important," versus 88.9% (n=40) of out-of-state respondents. Also, North Carolina
respondents were slightly more concerned with UNC-CH's reputation, with 87.5% (n=42)
viewing it as "Important" or "Critically Important," versus 77.8% (n=35) of out-of-state
respondents, who were equally concerned with the type of program or curriculum offered
by SILS (77.8%, n=35).
Residency status yielded some statistically significant differences between in-state
and out-of-state respondents. Residing within commuting distance, desire to live or stay
in North Carolina or Chapel Hill, and needing to stay in the Triangle area due to personal
relationship or professional obligation all were less important to North Carolina resident
respondents than to out-of-state respondents, each with a statistical significance of
X2=.000 for each factor. See Table 21 for frequencies and percentages of these factors.
This is hardly surprising, since those factors are all locally-related, and a student coming
from another state to attend SILS would have no reason to find them "Important" or
"Critically Important" in their decision making process. North Carolina residents are
clearly more concerned with location-related factors than out-of-state respondents with
one exception: 24.4% (n=11) of out-of-state respondents indicated that climate was
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"Important" or "Critically Important" in their decision to attend SILS, versus it being
"Important" or "Critically Important" for only 12.5% (n=12.5) of North Carolina
residents.
Another interesting difference between North Carolina and out-of-state
respondents is in the number who found computing facilities and equipment to be
"Important" or "Critically Important." 80.0% (n=36) of out-of-state respondents versus
68.8% (n=33) of North Carolina respondents indicated that factor as "Important" or
"Critically Important" in their decision to attend SILS.
Out-of-state resident respondents were also unconcerned with whether or not
family or friends are attending or have attended SILS, with only 2.2% (n=1) having
indicated a friend as "Important" or "Critically Important," and 0% (n=0) having
indicated a family member who has or is attending SILS as "Important" or "Critically
Important."  For North Carolina resident respondents, 20.8% (n=10) saw friends having
attended or attending SILS as "Important" or "Critically Important," and 2.1% (n=1) for
family.
Multiple response frequencies from the categories in Table 13 cross-tabulated by
residency status depicted in Figure 16 show that SILS program-related factors were
"Important" or "Critically Important" to 78.4% of out-of-state respondents versus 64.2%
of North Carolina resident respondents. Location related factors were more often viewed
as "Important" or "Critically Important" to North Carolina resident respondents (27.8%)
than out-of-state respondents (14.8%).  Personal contact factors were slightly more often
viewed as "Important" or "Critically Important" to in-state respondents than for out-of-
state respondents, but were not chosen often by either group.
Figure 16. Categories of Factors Respondents Found "Critically Important" or "Important:"
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Residency Status
(n=93)
Analysis by Demographic Variable:
Age
Table 17. Importance of Factors:
Age
(n=92)
Age 30 and Under
(n=63)
Age 31 and Above
(n=29)
Factor No. % Factor No. %
Academic Reputation of SILS 57 90.5 Academic Reputation of SILS 28 96.6
Reputation of UNC-CH 53 84.1 Reputation of UNC-CH 24 82.8
Job Placement Reputation/Potential
Degree Marketability
50 79.4 Recommendations of Others 22 75.9
Cost of School/Program 47 75.8 Type of Program or Curriculum 21 72.4
Computing Facilities/Equipment 46 73.0 Job Placement Reputation/Potential
Degree Marketability
20 69.0
Type of Program or Curriculum 42 66.7 Computing Facilities/Equipment 20 69.0
SILS Faculty Reputation 40 63.5 SILS Faculty Reputation 19 65.5
Recommendations of Others 32 50.8 Reside Within Commuting Distance 17 58.6
Received Financial Aid Offer 30 47.6 Desire to Live/Stay in North Carolina16 55.2
Field Experience Opportunity 30 47.6 Cost of School/Program 14 48.3
Desire to Live/Stay in North Carolina 30 47.6 Day Classes Offered 14 48.3
Reside Within Commuting Distance 24 38.1 Desire to Live In/Near Chapel Hill 13 44.8
Desire to Live In/Near Chapel Hill 24 38.1 Needed to Stay in Triangle Area Due to
Personal Relationship
11 37.9
Needed to Stay in Triangle Area Due to
Personal Relationship
18 28.6 Evening Classes Offered 9 31.0
Day Classes Offered 16 25.4 Received Financial Aid Offer 8 25.6
Climate 15 23.8 Field Experience Opportunity 6 20.7
School Size 14 22.2 Needed to Stay in Triangle Area Due to
Professional Obligation
6 20.7
Friends Attend/Have Attended 9 14.3 Proximity to Research Triangle Park 5 17.2
Proximity to Research Triangle Park 8 12.7 School Size 4 13.8
Other 7 11.1 Climate 2 6.9
Needed to Stay in Triangle Area Due to
Professional Obligation
6 9.5 Friends Attend/Have Attended 2 6.9
Evening Classes Offered 4 6.3 Other 2 6.9
Family Attends/Has Attended 1 1.6 Family Attends/Has Attended 0 0.0
0.0%
20.0%
40.0%
60.0%
80.0%
NC Residents 64.2% 27.8% 8.0%
Out-of-State
Residents
78.4% 14.8% 6.8%
School/Program Location Personal Contact
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The majority of respondents in both age categories indicated that the academic
reputation of SILS was "Important" or "Critically Important," and this factor received the
most number of responses out of all the factors.  Those age 31 and older were slightly
more concerned with SILS's reputation, with 96.6% (n=28) finding it "Important" or
"Critically Important," versus 90.5% (n=57) of those age 30 and younger. However, those
age 30 and below were slightly more concerned with reputation of UNC-CH, with 84.1%
(n=53) viewing it as "Important" or "Critically Important," versus only 82.8% (n=24) of
respondents over age 31.
Some interesting differences were identified between the age categories.
Respondents age 30 and younger were slightly more likely to view job placement
reputation/potential degree marketability as "Important" or "Critically Important" factors,
with that factor chosen by 79.4% (n=50) of 30 and younger, versus only 69.0% (n=20) of
those ages 31 and above. Respondents age 30 and under were also more likely to view
the cost of attending SILS as "Important" or "Critically Important," with 75.8% (n=47)
choosing that factor, versus only 48.3% (n=14) of those respondents age 31 and older.
Accordingly, 47.6% (n=30) of those age 30 and under viewed having received an offer of
financial aid from SILS as "Important" or "Critically Important" versus only 25.6% (n=8)
of those ages 31 and older. This is a statistically significant relationship, with X2=.004.
Respondents age 31 and above were more likely to view various location-related
factors as "Important" or "Critically Important" than those in the 30 and under category.
Those age 31 and older expressed that the need to stay in the Triangle area due to
personal relationship was "Important" or "Critically Important" to 37.9% (n=11), versus
only 28.6% (n=18) of respondents in the 30 and under category. 20.7% (n=6) of the those
in the 31 and over age category expressed that staying the Triangle area due to
75
professional obligation was "Important" or "Critically Important," versus only 9.5%
(n=6) of those in the 30 and under category. Also, respondents aged 31 and above were
more concerned with SILS's proximity to Research Triangle Park, with 17.2% (n=5)
finding that factor as "Important" or "Critically Important," versus only 12.7 (n=8) of
those age 30 and under, and were more concerned with residing within commuting
distance of SILS (58.6% (n=17) versus 38.1% (n=24) for those age 30 and under).
Of statistical significance, 31.0% (n=9) of respondents age 31 and older indicated
that evening classes offered by SILS was "Important" or "Critically Important," versus
only 6.3% (n=4) of those age 30 and below, with X2=.009. Only one location-related
factor (climate) was chosen more often by respondents in the age 30 and below category
as was "Important" or "Critically Important." Because 72.4% of respondents in the age 31
and above category are North Carolina residents, they may already be residing or
employed in the area, and thus are more concerned with location-related factors.
Respondents age 31 and above were more likely to view recommendations of
others as "Important" or "Critically Important," with that factor chosen by 75.9% (n=22)
of those respondents, versus only 50.8% (n=32) of those age 30 and under. However,
those respondents age 30 and below were twice as likely to rely on information from
friends (14.3%, n=9) than those ages 31 and above (n=6.9%, n=2). Family was important
to neither age category.
Multiple response frequencies from the categories in Table 13 cross-tabulated by
age depicted in Figure 17 show that SILS program-related factors were "Important" or
"Critically Important" to 72.0% of respondents age 30 and under, versus 66.5% of those
age 31 and above.  For 25.0% of respondents age 31 and above, location factors were
"Important" or "Critically Important," versus to 21.0% of those age 30 and younger.
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Personal contact factors were slightly more often viewed as "Important" or "Critically
Important" respondents age 31 and above, but were not chosen often by either group.
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Figure 17. Categories of Factors Respondents Found "Critically Important" or "Important:"
Age
 (n=92)
0.0%
20.0%
40.0%
60.0%
80.0%
30 and Under 72.0% 21.0% 7.0%
31 and Above 66.5% 25.0% 8.5%
School/Program Location Personal Contact
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Analysis by Demographic Variable:
Gender
Table 18. Importance of Factors:
Gender
(n=93)
Females
(n=67)
Males
(n=26)
Factor No. % Factor No. %
Academic Reputation of SILS 63 94.0 Academic Reputation of SILS 22 84.6
Reputation of UNC-CH 57 85.0 Reputation of UNC-CH 20 77.0
Computing Facilities/Equipment 50 74.6 Job Placement Reputation/Potential
Degree Marketability
20 77.0
Job Placement Reputation/Potential Degree
Marketability
50 74.6 SILS Faculty Reputation 18 69.2
Cost of School/Program 48 71.6 Desire to Live/Stay in North Carolina18 69.2
Type of Program or Curriculum 47 70.1 Computing Facilities/Equipment 17 65.3
SILS Faculty Reputation 41 61.2 Type of Program or Curriculum 17 65.3
Recommendations of Others 39 58.2 Recommendations of Others 15 57.7
Received Financial Aid Offer 32 47.7 Reside Within Commuting Distance14 53.9
Field Experience Opportunity 28 41.8 Desire to Live In/Near Chapel Hill 14 53.9
Desire to Live/Stay in North Carolina 28 41.8 Cost of School/Program 13 50.0
Reside Within Commuting Distance 27 40.3 Needed to Stay in Triangle Area Due
to Personal Relationship
11 42.3
Desire to Live In/Near Chapel Hill 23 34.3 Day Classes Offered 9 34.6
Day Classes Offered 21 31.3 Field Experience Opportunity 8 30.8
Needed to Stay in Triangle Area Due to
Personal Relationship
18 26.9 Received Financial Aid Offer 7 27.0
School Size 15 22.3 Evening Classes Offered 7 27.0
Climate 12 18.0 Needed to Stay in Triangle Area Due
to Professional Obligation
6 23.0
Proximity to Research Triangle Park 8 11.9 Proximity to Research Triangle Park5 19.2
Evening Classes Offered 7 10.4 Climate 5 19.2
Friends Attend/Have Attended 7 10.4 Friends Attend/Have Attended 4 15.4
Needed to Stay in Triangle Area Due to
Professional Obligation
6 9.0 Other 4 15.4
Other 5 7.5 School Size 3 11.5
Family Attends/Has Attended 1 1.5 Family Attends/Has Attended 0 0.0
The majority of both male and female respondents indicated that the academic
reputation of SILS was "Important" or "Critically Important," and this factor received the
most number of responses out of all the factors.  Females were slightly more concerned
with SILS's reputation, with 94.0% (n=63) finding it "Important" or "Critically
Important," versus 84.6% (n=22) of males. Also, females were slightly more concerned
with reputation of UNC-CH, with 85.0% (n=57) viewing it as "Important" or "Critically
Important," versus only 77.0% (n=20) of males.
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There were some interesting differences identified between male and female
respondents.  Female respondents were more concerned with cost of school, with 71.6%
(n=48) identifying cost as an "Important" or "Critically Important" factor, versus only
50% (n=13) of males. Females were also more concerned with whether or not they had
received an offer of financial aid from SILS; 47.7% (n=32) identified that as "Important"
or "Critically Important," versus only 27.0%  (n=7) of male respondents.
Female respondents were slightly more concerned than male respondents with the
type of program or curriculum offered by SILS, with 70.1% (n=47) of females viewing
that factor as "Important" or "Critically Important," versus 65.3% (n=17) of males. The
size of the school was also more important to females, with 22.3% (n=15) indicating that
school size was "Important" or "Critically Important," versus 11.5% (n=3) of male
respondents. Interestingly, female respondents were more likely to have indicated that
SILS's computing facilities and equipment were "Important" or "Critically Important" in
their decision to attend SILS, with 74.6% (n=50) of females and only 65.3% (n=17) of
males indicating it as "Important" or "Critically Important."
Males are clearly more concerned with location factors than females. Males were
more likely to have indicated that a desire to live in or near Chapel Hill was "Important"
or "Critically Important" than females. 53.9% (n=14) of males versus 34.3% (n=23) of
females indicated that factor as "Important" or "Critically Important."  Males were also
more likely to view a desire to live or stay in North Carolina as "Important" or "Critically
Important" in their decision to attend SILS, with 69.2% (n=18) of males versus 41.8%
(n=28) of females indicating it as "Important" or "Critically Important." Lastly, 53.9%
(n=14) of males indicated more often than females (40.3%, n=27) that residing within
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commuting distance was an "Important" or "Critically Important" factor in their decision
to attend SILS.
Males were also more likely to have indicated that the need to stay in the Triangle
area due to personal relationship or professional obligation was "Important" or "Critically
Important" in their decision to attend SILS.  23.0% (n=6) of males versus only 9.0%
(n=6) of females saw the need to stay in the Triangle area due to professional obligation
as an "Important" or "Critically Important" factor.  42.3% (n=11) of males versus 26.9%
(n=18) of female respondents indicated that need to stay in the Triangle area due to
personal relationship as an "Important" or "Critically Important" factor.
Figure 18 depicts the multiple response frequencies from the categories in Table
13 cross-tabulated by gender.
Figure 18. Categories of Factors Respondents Found "Critically Important" or "Important:"
Gender
(n=93)
As seen in Figure 18, SILS program-related factors were "Important" or
"Critically Important" to 73.1% of female respondents versus 63.6% male respondents.
However, males (28.9%) more often viewed location-related factors as "Important" or
"Critically Important" than females (19.4%). Personal contact factors were of negligible
importance to both genders.
Summary: The Most Important Factor in Making the Decision to Attend SILS
0.0%
20.0%
40.0%
60.0%
80.0%
Male 63.6% 28.9% 7.5%
Female 73.1% 19.4% 7.5%
School/Program Location Personal Contact
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Question 12 asked respondents to indicate which of all of the factors in Question
11 was the most important in making the decision to attend SILS. This question was
asked of respondents because in Question 11, respondents were free to choose as many
factors as they wished as "Important" or "Critically Important," and thus the question was
designed to isolate the single most important factor for respondents.
As seen in Table 19, academic reputation of SILS was the response chosen most
often by respondents, with 31.2% (n=29) designating it as the single most important
factor.  There is a tie for the second most important factor, with both the reputation of the
parent organization, the University of North Carolina at Chapel Hill chosen by 10.1%
(n=9), and respondents who need to stay in the Triangle area due to a personal
relationship (10.1%, n=9).  Job placement reputation and potential degree marketability
was the fourth most chosen factor, with 9.0% (n=8) of respondents finding it as the single
most important factor in their decision to attend SILS.  Clearly, respondents are
concerned with academic reputation of SILS and the parent organization, and their
employability once they finish the master's degree program. SILS reputation and the
reputation of UNC-CH are the most important factors to students, completely eclipsing
the majority of location-related factors.
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Table 19. Single Most Important Factor In Making Decision to Attend SILS
(n=89)
Factor No. %
Academic Reputation of SILS 29 32.6
Reputation of UNC-CH 9 10.1
Need to Stay In Triangle Area Due To Personal Relationship 9 10.1
Job Placement Reputation/Potential Degree Marketability 8 9.0
Cost of Program 7 7.9
Desire to Live In/Near Chapel Hill 7 7.9
Received Financial Aid Offer 4 4.5
Type of Program or Curriculum Offered 4 4.5
Reside Within Commuting Distance 4 4.5
No Response 4 4.5
Climate 2 2.2
Evening Classes Offered 1 1.1
Computing Facilities/Equipment 1 1.1
SILS Faculty Reputation 1 1.1
Desire to Live/Stay in North Carolina 1 1.1
Need to Stay in Triangle Area Due to Professional Obligation 1 1.1
Other 1 1.1
Friends Attends/Have Attended 0 0.0
Family Attends/Has Attended 0 0.0
Recommendation of Others 0 0.0
Field Experience Opportunity 0 0.0
Size of School 0 0.0
Day Classes Offered 0 0.0
In Question 12, respondents were asked to provide a brief explanation of why
they chose the one single factor that they chose. These open-ended responses indicate that
while SILS's reputation is important, that reputation does not exist in a vacuum; SILS's
reputation is closely linked to job placement reputation/potential degree marketability, as
is evident from the following responses:
The academic reputation of SILS was very important to me because I wanted to
have a decent chance of getting a good job upon graduation.
- Full-time female Virginia resident in the library science track, age 26
I would not have considered library school at all if SILS was not highly respected.
- Full-time male North Carolina resident in the library science track, age 24
Academic reputation of SILS [was most important]. I wanted the best educational
experience I could get.
- Full-time female Virginia resident in the library science track, age 48
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I figured attending the very best school would be worthwhile for my future career
as a librarian (leverage when it comes to salary, placement, etc…)
- Full-time female California resident in the library science track, age 31
Everyone I talked to said SILS was one of the best in the country and I think that
will give me an advantage when looking for a job.
- Full-time female Maryland resident in the library science track, age 22
SILS’s reputation is based on many of the other factors listed here - computing
facilities, faculty reputation, UNC-CH reputation, and job marketability.
- Full-time male North Carolina resident in the information science track, age 32
Although I am being sponsored by my employer (and so am not paying for
anything), I did not want to make the kind of investment of time and effort unless
it was a quality program. That I happened to live in the immediate area already
was just a lucky break.
- Part-time male North Carolina resident in the information science track, age 34
For respondents in the Library Science degree track, the most important factor
was SILS's academic reputation, which was chosen by 36.2% (n=25) of those
respondents.  For Information Science respondents, job placement reputation and
potential degree marketability was the most often chosen factor, chosen by 36.8% of
those respondents (n=7). Information Science respondents appear to be more concerned
with employment prospects after graduation, while Library Science students may be more
concerned with the educational process itself.
Both full-time and part-time respondents most often chose SILS's academic
reputation as the one most important factor in making their decision to attend SILS, with
32.5% (n=26) of full-time (26 respondents) and 33.3% (n=3) of part-time respondents
choosing that factor.
Both North Carolina and out-of-state respondents indicated that SILS's academic
reputation was the single most important factor in making their decision to attend SILS
over other LIS programs. 28.3% (n=13) of North Carolina residents and 37.2% (n=16) of
out-of-state residents chose that factor. These results are interesting, as in-state students
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are most concerned with SILS's reputation among other LIS programs rather than any
location-related factor.
Respondents of all ages chose the academic reputation of SILS as the single most
important factor in deciding to attend SILS, with 32.8% (n=20) of those age 30 and
younger, and 32.1% (n=9) of respondents age 31 and older choosing that single factor.
Both males and females chose SILS's academic reputation as the single most important
factor in deciding to attend SILS, with 28.0% of males (n=7) and 34.4% of females (n=22
respondents) choosing that factor.
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Recruitment Factors: Respondents' Perception of Helpful Information
Question 13 was designed to find out from respondents what type of information
they would have liked to have received when making the decision whether or not to
attend SILS. Respondents could choose as many of the nine factors listed (including a
write-in space for "Other") that they perceive as being helpful to recruit prospective
students. Since respondents were able to select more than one answer to the question,
percentages do not add up to 100%.  Table 20 shows the frequency distribution and
percentages of the answers of all respondents.
Table 20. Perception of Helpful Information
(n=92)
Factor No. %
Job Placement Information on Recent Graduates 65 70.7
Informational Web Site Addressing Life at SILS and in Chapel Hill Area 55 59.8
Contact (phone, e-mail) from Present Students 39 42.4
Contact (phone, e-mail) from Faculty 30 32.6
Open House for Prospective Students 30 32.6
Guidebook or Brochure re: Chapel Hill and Environs 24 26.1
Contact (phone, e-mail) from Alumni 21 22.8
Informational Videotape on SILS 18 19.6
Other 10 10.9
70.7% of respondents (n=65) would have most liked to have seen job placement
information on recent SILS graduates. This corresponds to responses given to Question
12, where job placement reputation and potential degree marketability ranked as the
fourth single most important factor to respondents in their choice to attend SILS. 59.8%
of respondents (n=55) indicated that an informational Web site addressing "life at SILS"
would have been helpful in making their decision to attend SILS.  This is consistent with
respondent's high use of the SILS Web site to gain information on SILS's programs, as
indicated in responses to Questions 8 and 9.    And while 42.9% of respondents are
interested in personal or e-mail contact from present students, and 32.6% interested in
personal or e-mail contact from faculty, only 22.8% (n=21) are interested in personal or
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e-mail contact from SILS alumni. 32.6% (n=30) of respondents were interested in an
open house for prospective students. Respondents were less interested in seeing a
guidebook on the Chapel Hill area (25.8%, n=24), or an informational videotape about
SILS (19.4%, n=18).
By collapsing the factors from which respondents could choose in Question 13,
generalizations about the categories of factors can be made vis a vis whether or not
personal contact or media factors were perceived by respondents as being potentially
more helpful in the recruitment of prospective SILS students.  Table 21 shows the factors
collapsed into categories, with the write in category of "Other" omitted.  Multiple
response frequencies for all respondents and cross-tabulations for the individual
demographic variables were performed to determine whether respondents most often
chose personal contact, familiarity, or media-related factors when gathering information
on SILS.  Discussion of the differences between each demographic variable vis a vis the
categories in Table 21 are discussed below under the individual discussion of each
variable.
Table 21. Categories of Helpful Factors
Personal Contact Media
· Contact (phone, e-mail) from Alumni · Guidebooks or Brochures About Chapel Hill and
   Environs
· Contact (phone, e-mail) from Present Students· Informational Videotape on SILS
· Contact (phone, e-mail) from Faculty · Job Placement Information on Recent Graduates
· Open House for Prospective Students · Informational Web Site re: "Life at SILS" and in Chapel
   Hill Area
By collapsing the factors it becomes clear (see Figure 19) that respondents were
slightly more interested in factors in the media category, which were chosen by 57.4% of
respondents.  However, 42.5% of respondents chose personal contact factors, and thus
were perceived as a potentially important source of helpful information in assisting
respondents in their decision making process.
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Figure 19. Collapsed Helpful Factors
(n=92)
Chi-square statistics were performed to identify any statistical significance
between each demographic variable and perception of helpful factors chosen by
respondents. Tables 22-26 represent respondent's perception of helpful factors in their
decision to attend SILS, cross-tabulated by demographic variable.
42.6%
57.4%
0.0%
20.0%
40.0%
60.0%
80.0%
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Analysis of Perception of Helpful Information by Demographic Variable:
Degree Track
Table 22. Perception of Helpful Information
Degree Track
(n=91)
Library Science Respondents
(n=71)
Information Science Respondents
(n=20)
Factor No. % Factor No. %
Job Placement Information on Recent
Graduates
50 70.4 Job Placement Information on Recent
Graduates
14 70.0
Informational Web Site Addressing Life
at SILS and in Chapel Hill Area
43 60.6 Informational Web Site Addressing
Life at SILS and in Chapel Hill Area
11 55.0
Contact (phone, e-mail) from Present
Students
28 39.4 Contact (phone, e-mail) from Present
Students
11 55.0
Open House for Prospective Students24 33.8 Contact from Faculty 8 40.0
Contact from Faculty 22 31.0 Open House for Prospective Students6 30.0
Guidebook or Brochure re: Chapel Hill
and Environs
22 31.0 Contact (phone, e-mail) from Alumni3 15.0
Contact (phone, e-mail) from Alumni 18 25.4 Informational Videotape on SILS 3 15.0
Informational Videotape on SILS 15 21.1 Guidebook or Brochure re: Chapel
Hill and Environs
2 10.0
Other 9 12.7 Other 1 5.0
Job Placement information on recent graduates was chosen most often as a helpful
factor by both Library and Information Science respondents. The second most chosen
factor by both groups was an informational Web site about SILS. Interestingly, 25.4%
(n=18) of Library Science respondents chose contact with alumni as being a helpful
factor, versus only 15.0% (n=3) of Information Science respondents, while Information
Science respondents viewed contact with present students or faculty as more helpful than
Library Science respondents.
Multiple response frequencies of the categories in Table 21 cross-tabulated by
degree track  (Figure 20) show that the factors perceived by respondents as most helpful
were the media factors over the contact factors. Media factors were perceived by Library
Science respondents (58.6%) as slightly more helpful than by Information Science
respondents (51.7%), while Information Science respondents (48.3%) perceived contact
factors as slightly more helpful than Library Science respondents (41.4%)
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Figure 20. Categories of Factors Respondents Perceived as Helpful:
Degree Track
(n=91)
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90
Analysis of Perception of Helpful Information by Demographic Variable:
Enrollment Status
Table 23. Perception of Helpful Information
Enrollment Status
(n=92)
Full-Time Respondents
(n=83)
Part-Time Respondents
(n=9)
Factor No. % Factor No. %
Job Placement Information on Recent
Graduates
61 73.5 Open House for Prospective Students5 55.6
Informational Web Site Addressing
Life at SILS and in Chapel Hill Area
52 62.7 Job Placement Information on Recent
Graduates
4 44.4
Contact (phone, e-mail) from Present
Students
38 45.8 Contact from Faculty 4 44.4
Contact from Faculty 26 31.3 Informational Web Site Addressing Life
at SILS and in Chapel Hill Area
3 33.3
Open House for Prospective Students25 30.1 Guidebook or Brochure re: Chapel Hill
and Environs
2 22.2
Guidebook or Brochure re: Chapel Hill
and Environs
22 26.5 Informational Videotape on SILS 2 22.2
Contact (phone, e-mail) from Alumni20 24.1 Other 2 22.2
Informational Videotape on SILS 16 19.3 Contact (phone, e-mail) from Present
Students
1 11.1
Other 8 9.6 Contact (phone, e-mail) from Alumni 1 11.1
Job placement information on recent graduates was chosen most often as a helpful
factor by full-time respondents (73.5%, n=61), while part-time respondents saw an open
house for prospective students as the most helpful (55.6%, n=5). Full-time respondents
were almost twice as likely to view an informational Web site on life at SILS as helpful,
with 62.7% (n=52) choosing that factor versus only 33.3% (n=3) of part-time
respondents. Full-time respondents were more likely to view contact with present
students as helpful, with that factor chosen by 45.8% (n=38) versus 11.1% (n=1) of part-
time respondents. Part-time respondents were slightly more likely to view contact with
faculty as helpful, chosen by 44.4% (n=4) of part-time respondents, versus 31.3% (n=26)
of full-time respondents.
Multiple response frequencies from the categories in Table 21 cross-tabulated by
enrollment status (Figure 21) show that full-time respondents (58.1%) perceived media
factors as slightly more helpful than part-time respondents (50.0%), while part-time
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respondents (50.0%) perceived personal contact factors as slightly more helpful than full-
time respondents (41.9%). Full-time respondents perceived media factors as more helpful
than personal contact factors; part-time respondents were equal in their perception of
helpfulness of the two categories.
Figure 21. Categories of Factors Respondents Perceived as Helpful:
Enrollment Status
(n=92)
0.0%
20.0%
40.0%
60.0%
80.0%
Full-Time 58.1% 41.9%
Part-Time 50.0% 50.0%
Media Personal Contact
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Analysis of Perception of Helpful Information by Demographic Variable:
Residency Status
Table 24. Perception of Helpful Information
Residency Status
(n=92)
North Carolina Residents
(n=47)
Out-of-State Residents
(n=45)
Factor No. % Factor No. %
Job Placement Information on Recent
Graduates
32 68.1 Job Placement Information on Recent
Graduates
33 73.3
Informational Web Site Addressing Life
at SILS and in Chapel Hill Area
27 57.4 Informational Web Site Addressing
Life at SILS and in Chapel Hill Area
28 62.2
Open House for Prospective Students20 42.6 Contact (phone, e-mail) from Present
Students
26 57.8
Contact (phone, e-mail) from Present
Students
13 27.7 Guidebook or Brochure re: Chapel Hill
and Environs
20 44.4
Contact from Faculty 12 25.5 Contact from Faculty 18 40.0
Informational Videotape on SILS 12 25.5 Contact (phone, e-mail) from Alumni16 35.6
Contact (phone, e-mail) from Alumni 5 10.6 Open House for Prospective Students10 22.2
Guidebook or Brochure re: Chapel Hill
and Environs
4 8.5 Informational Videotape on SILS 6 13.3
Other 4 8.5 Other 6 13.3
Job placement information on recent graduates was chosen most often as a helpful
factor by both North Carolina resident respondents and out-of-state respondents, with that
factor viewed as helpful by slightly more to out-of-state respondents (73.3%, n=33) than
North Carolina residents (68.1%, n=32).
Out-of-state residents were significantly different in their view of how potentially
helpful were the following factors: contact with alumni or present students, guidebooks
or brochures about Chapel Hill or environs, and an open house for prospective students.
Out-of-state residents were almost three times as likely to view contact with alumni as
helpful, with that factor chosen by 35.6% (n=16) of out-of-state respondents, versus 10.6
(n=5) of North Carolina resident respondents, with X2=.004. Also, out-of-state residents
twice as likely to view contact with present students as helpful, with 57.8% (n=26) of
out-of-state residents indicating that factor as helpful, as compared to only 27.7 (n=13) of
North Carolina residents, with X2=.003. Guidebooks and brochures about Chapel Hill
and environs were viewed helpful by 44.4% (n=20) of out-of-state respondents, versus
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only 8.5% (n=4) of North Carolina residents, with X2=.000. North Carolina resident
respondents were more likely to view an open house for prospective students as helpful,
with that factor chosen by 42.6% (n=20) of in-state residents, versus only 22.2% (n=10)
of non-resident respondents, with X2=.038.  This is reasonable, as in-state students are
much more accessible to an open house than out-of-state students, who might have to
travel from a greater distance for an open house event.
Multiple response frequencies of the categories in Table 21 cross-tabulated by
residency status (Figure 22) reveal that both North Carolina resident and out-of-state
resident respondents were more likely to view media factors as more helpful than
personal contact factors. However, in-state respondents were much more likely to view
media factors as helpful (60.0%) versus personal contact factors (40.0%), while out-of-
state respondents were somewhat more equal in their perception of media factors (55.4%)
and personal contact factors (44.6%) being helpful in their decision to attend SILS.
Figure 22. Categories of Factors Respondents Perceived as Helpful:
Residency Status
(n=92)
Analysis of Perception of Helpful Information by Demographic Variable:
Age
Table 25. Perception of Helpful Information
0.0%
20.0%
40.0%
60.0%
80.0%
NC Resident 60.0% 40.0%
Out-of-State
Resident
44.6% 55.4%
Media Personal Contact
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Age
(n=91)
Age 30 and Under
(n=62)
Age 31 and Above
(n=29)
Factor No. % Factor No. %
Job Placement Information on Recent
Graduates
45 72.6 Job Placement Information on
Recent Graduates
19 65.5
Informational Web Site Addressing Life
at SILS and in Chapel Hill Area
37 59.7 Informational Web Site Addressing
Life at SILS and in Chapel Hill
Area
18 62.1
Contact (phone, e-mail) from Present
Students
32 51.6 Open House for Prospective
Students
10 34.5
Open House for Prospective Students20 32.3 Contact from Faculty 9 31.0
Guidebook or Brochure re: Chapel Hill
and Environs
18 29.0 Contact (phone, e-mail) from
Present Students
7 24.1
Contact (phone, e-mail) from Alumni 17 27.4 Informational Videotape on SILS 7 24.1
Informational Videotape on SILS 12 25.5 Guidebook or Brochure re: Chapel
Hill and Environs
6 20.7
Contact from Faculty 11 17.7 Contact (phone, e-mail) from
Alumni
4 13.8
Other 7 11.3 Other 3 10.3
While job placement information on recent SILS graduates was chosen most often
by respondents in both age categories, it was viewed as slightly more helpful by
respondents age 30 and below (72.6%, n=45) than by those age 31 and older (65.5%,
n=19). Those age 31 and above were almost twice as likely to view contact from faculty
as helpful, with 31.0% (n=9) of those age 31 and above choosing that factor, versus only
17.7% (n=11) of those age 30 and below.  But respondents age 30 and below were more
than twice as likely to find contact with SILS alumni as helpful (27.4%, n=17) than those
age 31 and older (13.8%, n=4). Of statistical significance, respondents age 30 and below
were significantly more likely to view contact with present students as helpful, with that
factor chosen by 51.6% (n=32) of those respondents versus only 24.1% (n=7) of
respondents age 31 and above, with X2=.014.
Multiple response frequencies of the categories in Table 21 cross-tabulated by age
(Figure 23) shows that both age categories were most likely to rely on media factors
rather than contact factors.  However, respondents age 31 and above were much more
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likely to rely on media factors (62.5%) versus contact factors (37.5%), while respondents
age 30 and under were more equal in their perception of the helpfulness of media factors
(55.2%) and personal contact factors (44.8%).  Those age 31 and over (62.5%) were more
likely to rely on media factors than those age 30 and under (55.2%), while respondents
age 30 and under (44.8%) were more likely to rely on personal contact factors than those
age 31 and above (37.5%).
Figure 23. Categories of Factors Respondents Perceived as Helpful:
Age
 (n=91)
0.0%
20.0%
40.0%
60.0%
80.0%
30 and Under 55.2% 44.8%
31 and Above 62.5% 37.5%
Media Personal Contact
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Analysis of Perception of Helpful Information by Demographic Variable:
Gender
Table 26. Perception of Helpful Information
Gender
(n=92)
Male Respondents
(n=26)
Female Respondents
(n=66)
Factor No. % Factor No. %
Job Placement Information on Recent
Graduates
21 80.8 Job Placement Information on
Recent Graduates
44 66.7
Informational Web Site Addressing Life
at SILS and in Chapel Hill Area
12 46.2 Informational Web Site Addressing
Life at SILS and in Chapel Hill
Area
43 65.2
Contact (phone, e-mail) from Present
Students
11 42.3 Contact (phone, e-mail) from
Present Students
28 42.4
Contact from Faculty 11 42.3 Open House for Prospective
Students
20 30.3
Open House for Prospective Students10 38.5 Guidebook or Brochure re: Chapel
Hill and Environs
20 30.3
Informational Videotape on SILS 6 23.1 Contact (phone, e-mail) from
Alumni
20 30.3
Guidebook or Brochure re: Chapel Hill
and Environs
4 15.4 Contact from Faculty 19 28.8
Contact (phone, e-mail) from Alumni 1 3.8 Informational Videotape on SILS12 18.2
Other 0 0.0 Other 10 15.2
Job placement information on recent SILS graduates was chosen most often by
both male and female respondents as the most helpful factor, although it was chosen
more often by male respondents (80.8%, n=21) than female respondents (66.67%, n=44).
Females indicated that an informational Web site about life at SILS was almost as helpful
as job placement information, with 65.2% (n=43) choosing that factor. Females were also
more likely than males to view an informational Web site as helpful, as only 46.2%
(n=12) of males chose that factor.  Males were more likely to view contact with faculty as
helpful, with that factor chosen by 42.3% (n=11) of males, versus only 28.8% (n=19) of
female respondents. Females were much more likely to view guidebooks or brochures
about Chapel Hill and its environs as helpful information, with 30.3% (n=20) choosing
that factor, while only 15.4% (n=4) of male respondents indicated its usefulness.  Of
statistical significance, female respondents were significantly more likely to view contact
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with alumni as helpful. 30.3% (n=20) of females versus only a scant 3.8% (n=1) of male
respondents viewed that factor as helpful, with X2=.006.
As seen in Figure 24, multiple response frequencies of the categories in Table 21
cross-tabulated by gender show that respondents were almost equal to in their perception
of the helpfulness of media and personal contact factors. Both genders were more likely
to view media factors as helpful than personal contact factors.
Figure 24. Categories of Factors Respondents Perceived as Helpful:
Gender
(n=92)
0.0%
20.0%
40.0%
60.0%
80.0%
Male 56.6% 43.4%
Female 57.8% 42.2%
Media Personal Contact
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Summary: Perception of Most Helpful Factor in Making Decision to Attend SILS
Since respondents could choose as many of the factors that they wished in
Question 13, Question 14 was designed to isolate the single factor that respondents
perceived would have been the most helpful in deciding whether or not to attend SILS.
Table 27 shows the frequency distribution and resulting percentages of the responses for
all respondents.
Table 27. Single Most Helpful Factor
(n=72)
Factor No. %
Job Placement Information on Recent Graduates 19 26.4
Informational Web Site Addressing Life at SILS and in Chapel Hill Area 13 18.1
Open House for Prospective Students 13 18.1
Contact (phone, e-mail) from Present Students 8 11.1
Contact from Faculty 7 9.7
Contact (phone, e-mail) from Alumni 4 5.6
Informational Videotape on SILS 4 5.6
Guidebook or Brochure re: Chapel Hill and Environs 2 2.8
Other 2 2.8
21 respondents (22.6%) chose not to answer Question 14. Of those that did
answer, job placement information on recent graduates was perceived as the single most
helpful factor in making the decision to attend SILS, chosen by 26.4% (n=19)
respondents.  The second most chosen factors were an informational Web site or open
house for prospective students were each chosen by 18.1% of respondents (n=13).  The
personal contact factors of contact via phone or e-mail from present students, faculty, and
alumni were seen as not nearly as helpful, and an informational videotape on SILS, or a
guidebook or brochure on Chapel Hill and environs as even less helpful.
Job placement information on recent SILS graduates was chosen as the single
most helpful factor for both Library Science and Information Science respondents,
chosen by 21.1% of Library Science respondents (n=12) and by 46.7% (n=7) Information
Science respondents.  For Library Science respondents, an open house for prospective
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students or an informational Web site were each judged as helpful by 19.3% (n=11) of
respondents, versus only 13.3% (n=2) of Information Science respondents. As was
indicated in responses to Question 12, Information Science respondents appear to be
more concerned with employment prospects after graduation than Library Science
respondents.
Full-time respondents most often chose job placement information on recent SILS
graduates, chosen by 27.3% (n=18) respondents. Part-time respondents were split
between contact from faculty, informational videotape on SILS, informational Web site,
open-house for prospective students, job placement information, and other; each
accounted for 16.7% of responses (1 respondent each).
For respondents age 30 and younger, the single factor that was perceived as being
the most helpful in making the decision to attend SILS was job placement information on
recent SILS graduates, which was chosen by 29.4 (n=15) of respondents in that age
range.  Respondents age 31 and older would have liked to have had access to an
informational Web site, with 23.8% (n=5) choosing that single factor as the most helpful.
Both North Carolina and out-of-state respondents indicated job placement
information on recent graduates would be the single most helpful factor in making their
decision to attend SILS over other LIS programs. 30.6% of North Carolina residents
(n=11) respondents and 22.2% of out-of-state residents (n=8) chose that factor. North
Carolina residents perceived an open house of prospective students as helpful, chosen by
22.2% (n=8) of respondents. For out-of-state residents, an informational Web site was
perceived by 19.4% (n=7) as the single most helpful factor in making their decision to
attend SILS.
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Male respondents were split in their perception of the single most helpful factor in
their decision to attend SILS, with 25.0% (n=5) choosing either job placement
information on recent graduates, or an informational Web site.  This was closely followed
by 20.0% (n=4) who chose an open house for prospective students as helpful. Female
respondents most often chose job placement information on recent graduates, chosen by
26.9(n=14) respondents. The next most often perceived helpful factor was an open house
for prospective students, chosen by 17.3% (n=9) of female respondents.
Question 14 also asked respondents to provide a brief explanation of why they
chose the one single factor that they chose. These open-ended responses indicate
respondents are thinking about the job market even as they apply to LIS schools, and that
they want and indeed expect information on employment placement made available at the
time of application:
Job placement information on recent graduates would have been very helpful
since the cost of getting this degree is enormous, both financially and emotionally
(i.e., how is this going to effect my kids and husband still in Virginia). I'd like to
know that the employment outlook will justify the cost.
- Full-time female Virginia resident in the library science track, age 47
Job placement information would better direct my course decisions and give ideas
for internships as well as provide the obvious light at the end of the tunnel.
- Full-time female North Carolina resident in the information science track, age 28.
Job placement information on recent graduates would realistically show what
types of careers SILS graduates are prepared for.
- Full-time female North Carolina resident in the Information Science track, age 34.
I felt a distinct lack of information on job placement. I am in the information
science track, and I feel this is a broader more versatile degree than library
science, yet there does not seem to be much information made available by SILS
on the variety of work settings in which SILS "IS" alumni work.
- Full-time female New York resident in the information science track, age 27.
Respondents also indicated that an informational Web site addressing life at SILS
and in the Chapel Hill area would have been helpful because:
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Since I did most of my graduate school searching on-line, the SILS Web site was
the most helpful to me.  However, I would have liked to have seen more
information on "life at SILS" (with student testimonials) on the page.
- Full-time female Massachusetts resident in the library science track, age 24.
An informational Web site would have been very useful so I would know what to
expect when I got here and could also anticipate the cost of living.
- Full-time female Virginia resident in the library science track, age 23.
An informational Web site would be the best way to get information [about SILS]
without feeling the pressure of some of the other choices.
- Full-time male North Carolina resident in the library science track, age 36.
While personal contact with SILS alumni, students or faculty was not perceived
as the most important factor for a majority of respondents, some open-ended responses
indicated it can be a deciding factor that gives SILS an edge over other LIS programs:
If a faculty member had contacted me and expressed their interest in me
personally attending SILS, I would have been greatly impressed!
- Full-time female Virginia resident in the library science track, age 26.
I was all set to attend another school until I received a call from the Dean of
SILS. This indicated to me that the school wanted me. I had a better financial
offer from another school, but could never speak with anyone and my advisor [at
the other school] did not respond to my e-mails.
- Full-time male Alabama resident in the library science track, age 29.
Contact from anyone making me feel welcome would have been welcomed!
- Full-time female Montana resident in the library science track, age 26.
Contact with present students was really important because they are forthright
and candid. Also, their friendliness convinced me SILS was the
 right school for me.
- Full-time male California resident in the information science track, age 31.
In summary, while respondents indicated that they want to know they will be
employable upon graduation, they also want information available on a Web site, and feel
that contact with present students is important to understanding what it is really like to
attend SILS.  As indicated by one respondent, the “perky” materials sent out by SILS is
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not enough to get a true feel for what it is like to attend SILS, and live in the Chapel Hill
area. Thus, a mix of official SILS materials (job placement information on recent
graduates and an informational Web site) and contact with present students seem to be
the most valued factors in influencing respondents in their decision to attend SILS.
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CONCLUSIONS
Based on the findings in this research study, it is clear that respondents are most
similar to respondents in Dewey's 1985 study at the School of Library and Information
Science at Indiana University, which found that respondents were most concerned with
reputation of the school rather than with geographical location factors.  Respondents are
more like respondents at Indiana University's nationally-ranked library and information
science program than respondents in the studies of De la Peña McCook and Moen, or
Meder, which found that location-related factors were the most important in determining
which LIS program to attend.
Respondents in this study are also similar to those in Malan y's study, which
found that that departmental academic reputation was important to the majority of
respondents, and similar to MBA students in Stanton Webb's study, which found that the
school's reputation in the community was the most important factor in determining
professional school choice.   Clearly, SILS's academic reputation is why many
respondents choose to attend SILS, rather than any geographical location-related factors.
It has been noted that marketing "embraces an entire suite of management
activities which include determining market niches, defining products and services, and
building good public relations" (Ol on and Moseman, 20). While the data presented in
this paper is lengthy and at times exhaustive, it can serve SILS as a reference source in
the design of any marketing efforts, as it is a form of market research that segments the
market by five important demographic variables.  This research gives SILS a cornerstone
for devising a marketing plan for recruitment of students, as it helps SILS gain an
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understanding of its customers, and what they consider valuable and important (Olson
and Moseman, 20).  From the data gathered the following conclusions can be set forth:
· The majority of respondents (80.7%) applied to three schools or less, including
SILS.  Out of state respondents age 30 and under were most likely to make
multiple applications to schools.
· Respondents overwhelmingly applied to LIS programs that are ranked in the top
25 by U.S. News and World Report.
· Respondents most often used electronic methods (LIS program Web sites, e-mail)
to request LIS program applications and materials, although many did rely on the
telephone. Out-of-state respondents relied on Web sites over any other method.
· Respondents most often gained information on SILS via media-related methods,
with SILS printed matter being the most used media method, followed closely by
the SILS Web site.  Respondents also relied on personal contact methods, but the
printed matter, Web site, and print reference sources about LIS programs were the
three methods chosen most often by respondents. Of the personal contact methods
that respondents used, a visit to SILS, SILS alumni, and word of were chosen
most often. Overall, 48.3% of respondents used media methods, with 45.3%
relying on personal contact factors.  Only 6.5% relied on familiarity factors.
· In making their decision to attend SILS, respondents were most concerned with
SILS's academic reputation, the reputation of UNC-CH, and SILS's job placement
reputation and potential degree marketability. In fourth place, respondents were
concerned with SILS's computing facilities and equipment. In fifth place was the
cost of attending SILS.
· Respondents were overwhelmingly most concerned with factors that relate to
SILS's program (chosen by 70.4% of respondents) rather than any location factors
(chosen by 22.7% of respondents.)  Interestingly, North Carolina resident
respondents were most concerned with program factors over location factors.
· Respondents overwhelmingly perceived job placement information on recent
SILS graduates as the most potentially helpful factor in deciding whether or not to
attend SILS. They would have also liked to have had access to an informational
Web site addressing "life at SILS" and in the Chapel Hill area so they could get an
idea of what to expect as far as coursework and cost of living, activities, and
housing. Many respondents indicated that an open house for prospective students
also would have been helpful in making their decision to attend SILS.
· Overall, respondents perceived media-related factors as more helpful in making
their decision to attend SILS than personal contact factors, although personal
contact with present students, faculty, and alumni may be influential if a
105
respondent is having difficulty making up his/her mind whether to attend SILS
over other LIS programs.
Recommendations Based on Findings
Based on respondents' answers to the survey, the most important and helpful
action SILS can undertake to recruit and assist prospective students in their decision to
attend SILS is to make available job placement information on recent graduates.  This
information could be as minimal as a single sheet of paper detailing the employers and
positions of some recent graduates, with or without salary information, included in the
application packet sent out to prospective students.
From respondents' answers to the survey, it is clear that they want reassurance
that they will find interesting (and lucrative) employment once they graduate, and would
like to see the diversity of positions held by recent graduates.  Based on respondents'
actions and perceptions as indicated in this research study, this would be the single most
important area of information for prospective students, and it is the one area in which
there is currently an information gap.  Job placement information should also be included
on SILS's Web site, as the Web site was used by the majority of respondents in this study
to gain SILS program information.
The data gathered for this paper also indicates that at a "life at SILS" Web site
would be very helpful to prospective students.  This Web page could be linked to SILS's
official Web page, and could serve as a "frequently asked questions" referral center for
prospective students.  During the Fall 1997 semester, three SILS students designed such
as site as a group project for INLS 181 (Internet Applications). Their site, called "Life at
SILS," could effectively serve prospective students seeking unofficial information about
SILS. The site, which is accessible at http://ils.unc.edu/~peteli/sils/sils.html, covers
housing, shopping, transportation, parking, jobs, weather and maps of the Chapel Hill
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area.  One addition to the site would be useful: testimonials from present students and
recent alumni that highlight SILS's strengths and employment prospects.  Given
respondent's high use of LIS program Web sites to gain information on schools, such a
site should be considered an important addition to SILS's recruitment materials.
SILS's Web site should not only impart program information contained within its
print catalog, but should also be used as a marketing device with the capability of
reaching prospective students from all the world.  In reviewing other LIS program Web
sites, it is clear that the University of Michigan School of Information
(http://www.si.umich.edu) has discovered the Web's marketing potential to attract
students to its programs.  Michigan's Web site contains links to both the Gourman
Report, and U.S. News and World Report ranking of LIS programs, as that school clearly
sees the benefit of extolling it's high rank among LIS programs.  The site also contains a
link that highlights recent graduates of their program, and allows them to say in their own
words where they are employed and how Michigan prepared them for their current
employment positions. Testimonials, because they are personal, can be powerful
marketing techniques if carefully employed.
It also appears that prospective students' positive personal contact with either
students, faculty, or alumni, while eclipsed by the need for job placement information and
an informational Web site, are important factors that can sway the decision making
process. Prospective students should be urged to pose questions to the student electronic
list, or to contact faculty with questions about coursework in specific subject areas. This
requires a willingness on the part of students and faculty to act as "information
ambassadors," willing to impart accurate information in an open and friendly manner.
Some of this ambassadorial work can be effectively accomplished electronically. For
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example, Michigan's Web site has an electronic form that a site visitor can complete to
ask questions of current students, and urges prospective students to subscribe to the
student list serve.
SILS also should consider holding an open house for prospective students once or
twice each academic year, so that prospective students can have personal contact with
present students, alumni, and faculty. While this is a time-consuming effort to organize, it
would provide the forum for personal contact that some respondents clearly were seeking
when deciding whether or not to attend SILS.
Another area which SILS might consider for a marketing campaign is its excellent
computer equipment and facilities in the Information and Technology Resource Center
(IRC). 72.1% of all respondents indicated in the survey that SILS's computer equipment
and facilities were "Important" or "Critically Important" when making their decision to
attend SILS.   This is an indication of where the library and information science
professions are headed, and respondents clearly want to be prepared. Computer facilities
and equipment is an area in which SILS appears to be light years ahead of most (if not
all) of its competitors, and this area of excellence is a market niche that should be
explored.
Education is a service rather than a product, and "because of the intangible nature
of services, a proper 'image' may be even more critical for service marketing than for
product marketing" (Gorchels, 506). SILS's image as a professional school would be
greatly enhanced by it providing information on job placement within the library and
information science professions.  While SILS's catalog, in this author's view, effectively
imparts the school's image for progressive academic excellence grounded in theory and
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practice, SILS's image as imparted on its Web pages need to be further cultivated and
revamped.
SILS should consider adding information to its print catalog and Web site to
entice and inform prospective students about its highly ranked programs and faculty, and
employment information about recent graduates.  It should also consider making its Web
pages more colorful. In addition to imparting basic information about its master's degree
programs, the Web site can be used to "add value and build brand," as a promotional
effort for the school (P ydner, 15). As of this writing, the Web version of the catalog are
completely devoid of photographs or other graphic images that could enliven the pages.
The print catalog contains photographs that depict SILS students, faculty and staff
engaged in conversation and working in the computer lab, which help to add
attractiveness to the catalog.  The Web catalog, with its multimedia capabilities, should
be exploited to its greatest potential to include interesting photographs that encapsulate
the text of the catalog.  I am not advocating extraneous graphic images for the sole sake
of adding color. The photographs used "must communicate…and provide information
and not serve as mere decorations for a publication" (Ekh ml, 28). The use of photos of
Manning Hall, the sculpture garden and other landmarks could be incorporated with the
text to provide information and interest.
Suggestions for Future Research
SILS is competing for the best and brightest students with other nationally-
recognized LIS programs, and in order to remain competitive, it must develop a
marketing plan that is based on research designed to undercover as much information as
possible from the target market.  This research study provides much information on the
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target market.  The next step would involve the creation of prototype documents for job
placement information on recent graduates, as well as a Web site, perhaps based on the
already existing "Life at SILS" page.  The prototypes should then be presented to a focus
group consisting of present students, faculty, staff, and alumni so that their input can be
included, and appropriate changes made.  A focus group would allow for free exchange
of ideas that would not be constricted as this author was by the mostly closed answer
survey used in this study. Focus groups provide the advantage of "capitalizing on the
collective experience, background, and expertise of a group of individuals" who can
assist in developing the best student recruitment and marketing materials to enhance
SILS's image (Zimmerman, 103).
The key to effective marketing is proactivity. This research study has
demonstrated where the customers come from, from what sources and media they obtain
information on SILS, what are their concerns and interests, and suggestions to improve
recruitment of prospective students. Good marketing does not involve reacting to what
customers want, but rather service marketers need to anticipate customer demands -
before the competitors do (Gorchels, 506). This study completed the market research.
Now, let creativity in developing effective marketing tools begin!
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APPENDIX A: Survey, Page 1
Library and Information Science Student Questionnaire
1. When you applied to the School of Information and Library Science (SILS) at the University of
North Carolina at Chapel Hill, did you indicate your degree track as?  (please choose only 1 answer)
  LIBRARY SCIENCE   INFORMATION SCIENCE    DON'T REMEMBER
2. Are you enrolled full-time (9 or more credit hours) or part-time (1-8 credit hours) for the Spring
1999 semester?
   FULL-TIME    PART-TIME
3. Did you move from another state to study at SILS?
   YES  (IF YES, WHICH STATE?)  _______      NO    N/A - INTERNATIONAL STUDENT
4. At the time of your enrollment for your first semester at SILS, were you classified as a North
Carolina resident or out of state resident for purposes of tuition?
   NORTH CAROLINA RESIDENT    OUT OF STATE RESIDENT
5. What is your age?  ____
6. What is your gender?   MALE                   FEMALE
7. When considering library science/information science programs, how many schools OTHER THAN
SILS did you contact for a catalog, application, or other information?(please specify number) ____
8. Of the library science/information science programs you contacted for information (INCLUDING
SILS), what method(s) did you use to request application and/or program materials? (please ch ck
ALL answers that apply to you)
    U.S. MAIL          TELEPHONE           WEB SITE     OTHER (please specify)   _______________
Continue on to page 2 of survey       
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Appendix A: Survey, Page 2
9. Through which of the following did you obtain information on the Master of Science degree
programs in  either Library  Science or Information Science at SILS? (pl ase check ALL answers
that apply to you  from below choices)
 SILS ALUMNI
 CAREER COUNSELOR
 EMPLOYER/CO-WORKER IN  LIBRARY
OR INFORMATION SCIENCE JOB
SETTING
 FRIEND
 FAMILY MEMBER
 LIBRARIAN OR INFORMATION
SPECIALIST  (OTHER THAN 
EMPLOYER/CO-WORKER)
 SILS ADMINISTRATION
 SILS FACULTY/DEAN
 GRADUATE FACULTY
(OTHER THAN SILS)
 UNDERGRADUATE FACULTY
ADVISOR
 INFORMATION FROM A
PROFESSIONAL ASSOCIATION (I.E.,
ALA, AMERICAN SOCIETY FOR
INFORMATION  SCIENCE)
 LIBRARY/INFORMATION SCIENCE
 PERIODICAL
 SILS PRINTED MATTER  (I.E.,
APPLICATION PACKET, CATALOG,
BROCHURE)
 SILS WEB SITE
 PRINT REFERENCE SOURCES ABOUT
LIBRARY/INFORMATION SCIENCE
GRADUATE SCHOOLS
 ELECTRONIC REFERENCE ABOUT
LIBRARY/INFORMATION SCIENCE
GRADUATE PROGRAMS
 ENROLLED IN SILS UNDERGRADUATE
MINOR
 WORD OF MOUTH - LEARNED ABOUT
OR KNOW OF SILS FROM LIVING IN
AREA
 VISIT TO SILS
   OTHER (please specify)
  ____________________________________
Continue on to page 3 of survey       
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Appendix A: Survey, Page 3
10. In the table below, please list the schools of library/information science OTHER THAN SILS to
which you applied, and indicate whether or not you were accepted for admission. If you applied to
no schools other than SILS, leave chart blank. If you did apply to schools/programs other than SILS,
and you do not wish to disclose whether or not you were admitted, please feel fr e to leave the
"admitted" section unanswered.
                           School Name               Admitted?
           YES           NO
           YES           NO
           YES           NO
           YES           NO
           YES           NO
11. On the following table, please indicate how important each listed factor was to you in making the
decision to attend  SILS.  (Please circle ONE appropriate number for each factor).
                      Neither         
         Critically                                Important or        Somewhat         Not 
Important      Important          Important          Important     Important  Opinion
COST OF SCHOOL/PROGRAM 5 4 3 2 1 0
RECEIVED FINANCIAL AID OFFER 5 4 3 2 1 0
DAY CLASSES OFFERED 5 4 3 2 1 0
EVENING CLASSES OFFERED 5 4 3 2 1 0
COMPUTING FACILITIES/EQUIPMENT 5 4 3 2 1 0
FIELD EXPERIENCE OPPORTUNITY 5 4 3 2 1 0
ACADEMIC REPUTATION OF SILS 5 4 3 2 1 0
REPUTATION OF UNC-CH 5 4 3 2 1 0
SILS FACULTY REPUTATION 5 4 3 2 1 0
JOB PLACEMENT REPUTATION /
POTENTIAL DEGREE MARKETABILITY 5 4 3 2 1 0
TYPE OF PROGRAM OR CURRICULUM 5 4 3 2 1 0
SIZE OF SCHOOL 5 4 3 2 1 0
RECOMMENDATION OF OTHERS 5 4 3 2 1 0
FRIENDS ATTEND/ HAVE ATTENDED 5 4 3 2 1 0
FAMILY ATTENDS /HAS ATTENDED 5 4 3 2 1 0
RESIDE WITHIN COMMUTING DISTANCE 5 4 3 2 1 0
PROXIMITY TO RESEARCH TRIANGLE PARK 5 4 3 2 1 0
DESIRE TO LIVE IN/NEAR CHAPEL HILL 5 4 3 2 1 0
DESIRE TO LIVE/STAY IN NORTH CAROLINA 5 4 3 2 1 0
NEEDED TO STAY IN TRIANGLE AREA DUE
TO PERSONAL RELATIONSHIP 5 4 3 2 1 0
NEEDED TO STAY IN TRIANGLE AREA DUE
TO PROFESSIONAL OBLIGATION 5 4 3 2 1 0
CLIMATE (I.E., TEMPERATURE) 5 4 3 2 1 0
OTHER (please specify) _____________________5 4 3 2 1 0
Appendix A: Survey, Page 4
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12. Of all of the factors listed in Question #11, please write in below th one factor which was MOST
important to you in making your decision to attend SILS, and briefly state why:
13. At the time you were deciding whether or not to attend SILS, which of the following were or
would have been helpful to you in making a decision? (check ALL answers that are appropriate):
  CONTACT (PHONE, E-MAIL) FROM
ALUMNI
  CONTACT (PHONE, E-MAIL) FROM
PRESENT STUDENT(S)
  CONTACT (PHONE, E-MAIL) FROM
FACULTY
 INFORMATIONAL VIDEOTAPE ON
SILS
  GUIDEBOOK(S) OR BROCHURE(S)
ABOUT CHAPEL HILL AND ENVIRONS
    INFORMATIONAL WEB SITE FOR
        PROSPECTIVE STUDENTS ADDRESSING “LIFE
        AT SILS,” AND IN THE CHAPEL HILL AREA
 OPEN-HOUSE FOR PROSPECTIVE STUDENTS
  JOB PLACEMENT INFORMATION ON RECENT
GRADUATES
  OTHER (please specify)         
_____________________________
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14. Of all of the factors listed in Question #13 above, please write in below the one which as or might
have been MOST helpful to you in making your decision to attend SILS, and briefly state why:
Thank you for taking the time to respond to the questionnaire!
Please return completed questionnaire to SILS mail folder of:
HEIDI BARRY-RODRIGUEZ
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THE UNIVERSITY OF NORTH CAROLINA
AT
CHAPEL HILL
School of Information and Library Science
Phone# (919) 962-8366
Fax# (919) 962-8071
The University of North Carolina at Chapel Hill
CB# 3360, 100 Manning Hall
Chapel Hill, N.C. 27599-3360
January 11, 1999
Dear SILS student:
I am a master's degree candidate at the School of Information and Library Science (SILS) at the University
of North Carolina at Chapel Hill.  The topic of my master's paper is an assessment of factors that influence
graduate students in their choice of an information and library science master's degree program. For this
assessment, I am asking all SILS students (approximately 200 as of January 1999) currently enrolled in
either the information or library science degree programs at the master's level to assist me by voluntarily
completing the enclosed three page questionnaire.
I am very interested in hearing from students in both the information and library science tracks.  Your
willingness to share your opinions will be of value not only to my research, but might provide guidance for
the School itself in the recruitment of potential students.  The largest component of the questionnaire asks
for your appraisal of various factors related to how you learned of and gathered information about SILS, as
well as which factors influenced your decision to attend SILS.  I am asking you to look over the attached
questionnaire, and, if you choose to do so, complete the questionnaire and return it my SILS mail folder
outside of the SILS Library. Your participation is completely voluntary; there is no penalty for not
responding.  Your return of this questionnaire will be taken as indication of your consent to participate. Do
not write your name on the questionnaire. All information gathered from this questionnaire will be kept in
strictest confidence. The data will be presented in summary form only in my master's paper, with no
identifying information linked to responses for any question.
For questions regarding this questionnaire or the confidentiality thereof, please do not hesitate to contact
me at (919) 468-8620 or by e-mail at barrh@ils.unc.edu. You may also address concerns to my advisor, Dr.
Jerry D. Saye, at 200 Manning Hall, Campus Box #3360, UNC Chapel Hill, 27599-3360; telephone (919)
962-8073; e-mail address: saye@ils.unc.edu.  As well, your questions or concerns about your rights as a
research subject may be answered by:
David A. Eckerman, Chair
Academic Affairs - Institutional Review Board
CB#4100, 300 Bynum Hall
University of North Carolina at Chapel Hill
Chapel Hill, North Carolina 27599-4100
(919) 962-7761    e-mail:aa-irb@unc.edu
Again, I appreciate your input as a student at SILS, and  I estimate that this survey should take no longer
than ten (10) minutes of your time to complete. Pleas  contact me regarding any concerns, or if you have
further questions.
**PLEASE RETURN THE COMPLETED SURVEY TO MY SILS MAIL FOLDER
(OUTSIDE OF SILS LIBRARY) BY JANUARY 25, 1999**
Thank you,
119
Heidi Barry-Rodriguez
